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Gen er a l  Mar k in g  Gu idan ce  
 

 
 

 All candidates must  receive the same treatment . Exam iners must  
mark the first  candidate in exact ly the same way as they mark the 
last . 

 

 Mark schemes should be applied posit ively. Candidates must  be 
rewarded for what  they have shown they can do rather than 
penalised for omissions. 

 

 Examiners should mark according to the mark scheme not  
according to their percept ion of where the grade boundaries may 
lie.  

 

 There is no ceiling on achievem ent . All marks on the mark scheme 
should be used appropriately. 

 

 All the marks on the mark scheme are designed to be awarded. 
Examiners should always award full marks if deserved, i.e. if the 
answer matches the mark scheme. Examiners should also be 
prepared to award zero marks if the candidate’s response is not  
worthy of credit  according to the mark scheme. 

 

 Where some judgement  is required, mark schemes will provide the 
principles by which marks will be awarded and exemplificat ion may be 
lim ited. 

 

 When examiners are in doubt  regarding the applicat ion of the mark 
scheme to a candidate’s response, the team  leader must  be 
consulted. 

 

 Crossed out  work should be marked UNLESS the candidate has 
replaced it  with an alternat ive response. 



 

 Sect ion  A:  Dr am a  
A View  f r om  t h e Br idge –  Ar t h u r  Mi l ler  

Quest ion 
Number 

I ndicat ive content  

  1 ( a)  

 

Ex am in er s sh ou ld  be aler t  t o  a  v ar ie t y  o f  r espon ses an d  sh ou ld  

r ew ar d  p o in t s w h ich  ar e clear ly  b ased  on  ev id en ce f r om  t h e t ex t . 

Th is is n o t  an  ex h au st iv e l ist  b u t  t h e f o l low in g  p o in t s ar e l ik e ly  t o  

be m ade:  

 Catherine is the 17-year-old niece of Beat r ice and Eddie Carbone. 
She is a clever and pret ty young I talian gir l,  the orphaned daughter 
of Beat r ice’s sister, Nancy. As Catherine m atures, she begins to seek 
independence while Eddie’s feelings for her begin to go beyond those 
of an uncle towards his niece 

 it  can be argued that  the changes in Catherine prom pt  Eddie's 
increasingly unhealthy interest  in her as she seeks independence. 
She rem ains ignorant  of Eddie's changing view of her, although 
Beat r ice is wise enough to not ice. I t  can be argued that  she is m ore a 
dr iver to the plot  than a character in her port rayal by Miller 

 the audience is int roduced to Catherine as she waves to Eddie from  
the second- floor window of their  apartm ent . Her new skir t  and 
hairstyle reflect  the changing fashions for wom en in contem porary 
Am erican society as well as her own m odern and am bit ious nature. 
She explains that  she has just  got  a job at  a plum bing com pany 
earning fifty dollars a week. Catherine is opt im ist ic about  her future 
with the com pany:  ‘… when I ’m  working I ’ll keep get t ing bet ter, you 
see?’ Her relat ionship with Beat r ice is posit ive as Beat r ice does not  
seek to prevent  her from  growing up 

 Eddie feels threatened by the changes in Catherine and t r ies to stop 
her from  taking a job. At  first , Catherine is at tent ive to Eddie’s needs, 
light ing his cigar for him :  ‘Here!  I ’ll light  it  for you! ’ and talking to 
him  in the bathroom  as he shaves. Beat r ice points out  that  Catherine 
needs to m ove away from  him  to achieve her independence:  ‘I  know, 
honey, but  if you act  like a baby and he be t reat in’ you like a baby’. 
Catherine is unaware of Eddie’s unnatural feelings for her and st ill 
holds an innocent  affect ion for him   

 when Catherine falls for the at t ract ive I talian, Rodolfo, it  m arks a 
developm ent  in her character and acts as a catalyst  for events in the 
play. Eddie t r ies to stop Catherine from  taking a job and seeing 
Rodolfo. He cr it icises Rodolfo for singing and cooking, saying:  'The 
guy ain't  r ight '.  Later in the play she declares her love for Rodolfo 
and asks him  to ‘teach’ her:  ‘I  don’t  know anything, teach m e, 
Rodolfo, hold m e’. Her relat ionship with him  leads to Eddie’s jealousy 
and subsequent  act ions when he reports the brothers to the 
I m m igrat ion Bureau   

 Catherine's warm th towards Eddie changes dram at ically when she 
realises that  he has reported Marco and Rodolfo to the I m m igrat ion 
Bureau. She calls him  'a rat ' 

 Catherine m arr ies Rodolfo at  the end of the play and forgives Eddie 
before his death, saying:  'Eddie, I  never m eant  to do nothing bad to 
you'.  

 
 



 

 

Level Mark A01/ A02/ A04 

 0 No rewardable mater ial. 

Lev el  

1  
1-6  Lim ited knowledge and understanding of the text  evident  in the 

response 
 Comments about  the writer ’s use of 

characterisat ion/ them e/ plot / set t ing for literary effect  show 
lim ited appreciat ion of the writer ’s craft  

 Engagement  with the text  is basic;  examples used are of lim ited 
relevance 

 Where response requires considerat ion of two or more features, 
lim ited balance is evident  

Lev el  

2  
7-12  Some knowledge and understanding of the text  evident  in the 

response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show 
some appreciat ion of the writer’s craft  

 Some engagem ent  with the text  is evident ;  examples used are 
of part ial relevance 

 Where response requires considerat ion of two or more features, 
part ial balance is evident  

Lev el  

3  
13-18  Sound knowledge and understanding of the text  evident  in the 

response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show 
sound appreciat ion of the writer ’s craft  

 Engagement  with the text  is sound;  examples used are clearly 
relevant  

 Where response requires considerat ion of two or more features, 
a clear balance is evident  

Lev el  

4  
19-24  Thorough knowledge and understanding of the text  evident  in 

the response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show 
sustained appreciat ion of the wr iter ’s craft  

 Engagement  with the text  is sustained;  examples used are fully 
relevant  

 Where response requires considerat ion of two or more features, 
a thorough, balanced approach is evident  

Lev el  

5  
25-30  Assured knowledge and understanding of the text  evident  in the 

response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show a 
percept ive appreciat ion of the wr iter’s craft  

 Engagement  with the text  is assured;  exam ples used are fully 
relevant  

 Where response requires considerat ion of two or more features, 
a percept ive, balanced approach is evident  



 

A View  f r om  t h e Br idge –  Ar t h u r  Mi l ler  
 

Quest ion 
Number 

I ndicat ive content  

1 ( b )  Ex am in er s sh ou ld  be aler t  t o  a  v ar ie t y  o f  r espon ses an d  sh ou ld  

r ew ar d  p o in t s w h ich  ar e clear ly  b ased  on  ev id en ce f r om  t h e 

t ex t . Th is is n o t  an  ex h au st iv e l ist  b u t  t h e f o l low in g  p o in t s ar e 

l ik e ly  t o  be m ade:  

 the play is set  largely in Eddie and Beat r ice’s flat  in 
Red Hook, Brooklyn. The stage direct ions suggest  that  it  is a fair ly 
spartan environm ent  but  that  it  is clean and com fortable:  a 
hom ely set t ing. The st reet  outside is also used on stage, as is 
Alfier i's office. The dram a m oves out  of the apartm ent  and into 
the com m unity 
 

 the 1950s set t ing is an im portant  aspect  of the play’s context . The 
posit ion of a wom an as a hom em aker dependent  on a 
working m an is challenged by Catherine’s plan to work as a 
stenographer. This is seen as a threat  by Eddie but  it  could be 
argued that , in sending her to school in the first  place, he part ially 
dem onst rated a m ore m odern view. Beat r ice’s role as a wom an in 
the household reflects the standard 1950s at t itudes:  she m akes 
her opinions known but  st ill does what  Eddie tells her to do 
 

 the 1950s view of m asculinity and pat r iarchal society is also 
evident  in the play. Rodolfo’s interests in singing and cooking are 
perceived as fem inine t raits by Eddie and the m en at  the docks. 
This leads to accusat ions of hom osexuality and suspicion of 
Rodolfo’s intent ions. I t  is the working-class 1950s set t ing that  
supports this view 
 

 Red Hook is described by Alfier i in the opening of the play as ‘the 
slum  that  faces the bay on the seaward side of Brooklyn Bridge' 
so can be viewed from  the br idge. People here do not  have m uch 
but  work hard for their  living. Eddie is proud of his j ob as a 
longshorem an, which is a respected role. This is the area that  
accom m odates the I talian Am erican com m unity and in this 
respect  it  bears the tension of both societ ies 
 

 Am erican law collides with Sicilian codes of honour in this 
com m unity and, as the play progresses, it  is this tension in the 
set t ing that  provides m uch of the unfolding dram a. Alfier i’s office 
offers a br idge between the two worlds, but  is unable to br ing 
about  resolut ion to the situat ion between Eddie and the rest  of the
com m unity 
 

 Am erica, and specifically New York, are new world sym bols 
of hope. The Am erican Dream  is evident  in the play’s set t ing. 
The ideas that  Marco and Rodolfo, as im m igrants, can be 
successful there, and that  Catherine can m arry a m an of her 
choice and work for a liv ing, are powerful possibilit ies. 

 
 



 

 
Level Mark A01/ A02/ A04 

 0 No rewardable mater ial. 

Lev el  

1  
1-6  Lim ited knowledge and understanding of the text  evident  in 

the response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show 
lim ited appreciat ion of the writer ’s craft  

 Engagement  with the text  is basic;  examples used are of 
lim ited relevance 

 Where response requires considerat ion of two or more 
features, lim ited balance is evident  

Lev el  

2  
7-12  Some knowledge and understanding of the text  evident  in 

the response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show 
some appreciat ion of the writer’s craft  

 Some engagem ent  with the text  is evident ;  examples used 
are of part ial relevance 

 Where response requires considerat ion of two or more 
features, part ial balance is evident  

Lev el  

3  
13-18  Sound knowledge and understanding of the text  evident  in 

the response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show 
sound appreciat ion of the writer ’s craft  

 Engagement  with the text  is sound;  examples used are 
clear ly relevant  

 Where response requires considerat ion of two or more 
features, a clear balance is evident  

Lev el  

4  
19-24  Thorough knowledge and understanding of the text  evident  

in the response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show 
sustained appreciat ion of the wr iter ’s craft  

 Engagement  with the text  is sustained;  examples used are 
fully relevant  

 Where response requires considerat ion of two or more 
features, a thorough, balanced approach is evident  

Lev el  

5  
25-30  Assured knowledge and understanding of the text  evident  in 

the response 
 Comments about  the writer ’s use of 

characterisat ion/ theme/ plot / set t ing for literary effect  show 
a percept ive appreciat ion of the writer ’s craft  

 Engagement  with the text  is assured;  exam ples used are 
fully relevant  

 Where response requires considerat ion of two or more 
features, a percept ive, balanced approach is evident  



 

An  I n spect o r  Cal ls –  J B Pr iest ley  
 

Quest ion 
Number 

I ndicat ive content  

2 ( a)  Ex am in er s sh ou ld  be aler t  t o  a  v ar ie t y  o f  r espon ses an d  sh ou ld  

r ew ar d  p o in t s w h ich  ar e clear ly  b ased  on  ev id en ce f r om  t h e t ex t . 

Th is is n o t  an  ex h au st iv e l ist  b u t  t h e f o l low in g  p o in t s ar e l ik e ly  t o  

be m ade:  

 while I nspector Goole possesses features of a typical police 
inspector, he rem ains a m yster ious, charism at ic and unconvent ional 
character, who is described by Priest ley as a m an in his fift ies with 
an ‘im pression of m assiveness, solidity and purposefulness’. This 
port rayal would have an im pact  on the audience 

 his m oral focus and system at ic approach to the characters one by 
one enable the audience to build a sense of the cont r ibut ion of each 
one to Eva’s/ Daisy's dem ise. His quest ions are leading in nature:  
‘Are you sure you don’t  know?’ Sheila points out  that  ‘he’s giving us 
the rope – so that  we’ll hang ourselves’ 

 he is direct  and powerful in his dealings with the Bir ling fam ily and 
Gerald. He speaks with calm ness about  the fate of Eva/ Daisy and is 
not  put  off by Mrs Bir ling’s bluster or Mr Bir ling’s pont ificat ing 
speeches. He rem ains unim pressed by their  t rappings of wealth and 
posit ion, steadfast ly focused on his goal:  ' I t  would do us all a bit  of 
good if som et im es we t r ied to put  ourselves in the place of these 
young wom en count ing their  pennies in their  dingy lit t le back 
bedroom s' 

 I nspector Goole dem onst rates om niscience that  suggests he stands 
outside hum an experience. He seem s to understand everything 
already, arguably in cont radict ion to the expected approach of an 
ordinary police inspector. He knows Eva’s/ Daisy's life story and the 
involvem ent  of each character in its outcom e. Sheila says ‘Of course 
he knows’ in response to Gerald, and the inspector ’s dem eanour and 
at t itude im ply that  he has knowledge of the future 

 the I nspector 's final speech is a serm on of ‘fire and blood and 
anguish’, which suggests that  he stands outside the play’s 
boundaries and cont r ibutes to the play's quality of m agic realism . He 
represents Priest ley’s voice and views in his direct  m essage of social 
just ice 

 to em phasise the point  that  he is not  a typical inspector, the nam e, 
Goole, is suggest ive, through the pun on ‘ghoul’,  of the idea that  he 
is supernatural. There are a num ber of possible interpretat ions 
including this idea that  he is a ghost ;  that  he is God him self;  or that  
he is an em bodim ent  of collect ive hum an conscience;  or Priest ley 
him self. His m ysterious disappearance from  the room  and the effect  
of the phone call,  indicat ing the im m inent  arr ival of a real police 
inspector, support  the interpretat ion that  he has paranorm al 
significance.  

 

 
Note:  candidates m ay argue either for or against  the statem ent , or m ay 
offer a balanced view of the character, focusing on his am bivalence.  



 

 

Level Mark A01/ A02/ A04 

 0 No rewardable mater ial.

Lev el  

1  
1-6  Lim ited knowledge and understanding of the text  evident  in 

the response 

 Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show 
lim ited appreciat ion of the writer ’s craft  

 Engagement  with the text  is basic;  examples used are of 
lim ited relevance 

 Where response requires considerat ion of two or more 
features, lim ited balance is evident  

Lev el  

2  
7-12  Some knowledge and understanding of the text  evident  in the 

response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show 
some appreciat ion of the writer’s craft  

 Some engagem ent  with the text  is evident ;  examples used are 
of part ial relevance 

 Where response requires considerat ion of two or more 
features, part ial balance is evident  

Lev el  

3  
13-18  Sound knowledge and understanding of the text  evident  in the 

response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show 
sound appreciat ion of the writer ’s craft  

 Engagement  with the text  is sound;  examples used are clearly 
relevant  

 Where response requires considerat ion of two or more 
features, a clear balance is evident  

Lev el  

4  
19-24  Thorough knowledge and understanding of the text  evident  in 

the response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show 
sustained appreciat ion of the wr iter ’s craft  

 Engagement  with the text  is sustained;  examples used are 
fully relevant  

 Where response requires considerat ion of two or more 
features, a thorough, balanced approach is evident  

Lev el  

5  
25-30  Assured knowledge and understanding of the text  evident  in 

the response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show a 
percept ive appreciat ion of the wr iter’s craft  

 Engagement  with the text  is assured;  exam ples used are fully 
relevant  

 Where response requires considerat ion of two or more 
features, a percept ive, balanced approach is evident  



 

An  I n spect o r  Cal ls –  J B Pr iest ley  
 

Quest ion 
Number 

I ndicat ive content  

2 ( b )  Ex am in er s sh ou ld  be aler t  t o  a  v ar ie t y  o f  r espon ses an d  sh ou ld  

r ew ar d  p o in t s w h ich  ar e clear ly  b ased  on  ev id en ce f r om  t h e t ex t . 

Th is is n o t  an  ex h au st iv e l ist  b u t  t h e f o l low in g  p o in t s ar e l ik e ly  

t o  b e m ad e:  

 
 the opening descript ion of the Bir ling fam ily dining room  reflects 

wealth in the heavy furniture, cut  glass and opulent  surroundings. 
This is the kind of room  enjoyed by the r ich and privileged;  the 
context  of an engagem ent  party im plies pleasure and luxury. 
Servants are em ployed to serve the fam ily in the form  of the 
seldom -seen Edna and another off-stage cook. A 1946 audience 
would have been aware that  this set t ing was from  a very different  
era to their  own 

 Arthur Bir ling is very proud of the fact  that  he is a self-m ade m an 
of business. He shows the confidence of a successful m anufacturer 
in his lengthy speeches and confident  pont ificat ing on subjects 
ranging from  the likelihood of war to the 'unsinkable' Titanic. Money
brings confidence to Bir ling but  this proves dangerous as the irony 
of Priest ley’s dram a confirm s. The Titanic was not  unsinkable and 
war was on the horizon as audiences would know all too well.  
Wealth blinds Arthur Bir ling to the realit ies on the horizon 

 Sheila has been spoilt  by the wealth of her fam ily and is port rayed 
as an im m ature gir l at  the start  of the play, sheltered by her 
parents’ m oney. She does not  work and her hobby is shopping. She 
uses her wealth and posit ion as a form  of power to have Eva sacked 
from  Milwards for a m inor t ransgression. She is m aterialist ic in her 
at t itudes to appearance and possessions, and m ost  excited at  the 
r ing that  Gerald has bought  for her:  ‘I s it  the one you wanted m e to 
have?’ 

 Gerald com es from  a fam ily of wealth and high breeding – his 
m other and father are Lord and Lady Croft  -  and Gerald 
possesses the relaxed self-confidence of a pr ivileged young m an 
who has never had to st ruggle or go without . He could put  
Eva/ Daisy up in a fr iend’s flat  because of his connect ions but  could 
not  grasp the gravity of her situat ion of poverty, so far was it  
rem oved from  his own experience 

 Eric has been dam aged by the Bir ling wealth. The effect  of his 
decadent  upbringing is that  he has turned to alcohol for fulfilm ent  
and, like Gerald, has no understanding of what  it  is to be genuinely 
poor. Gerald rem arks:  'I  have gathered that  he does dr ink pret ty 
hard'. When he is dr iven to steal from  his father’s business to 
support  Eva/ Daisy after she becom es pregnant  with his baby, it  is 
Eva/ Daisy whose m oral values will not  perm it  her to accept  this 
help 

 Priest ley im plies in his play that  great  financial wealth can lead to 
m oral dest itut ion.  
 

 
 



 

 
Level Mark A01/ A02/ A04 

 0 No rewardable mater ial. 

Lev el  

1  
1-6  Lim ited knowledge and understanding of the text  evident  in 

the response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show 
lim ited appreciat ion of the writer ’s craft  

 Engagement  with the text  is basic;  examples used are of 
lim ited relevance 

 Where response requires considerat ion of two or more 
features, lim ited balance is evident  

Lev el  

2  
7-12  Some knowledge and understanding of the text  evident  in 

the response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show 
some appreciat ion of the writer ’s craft  

 Some engagem ent  with the text  is evident ;  examples used 
are of part ial relevance 

 Where response requires considerat ion of two or more 
features, part ial balance is evident  

Lev el  

3  
13-18  Sound knowledge and understanding of the text  evident  in 

the response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show 
sound appreciat ion of the writer ’s craft  

 Engagement  with the text  is sound;  examples used are 
clear ly relevant  

 Where response requires considerat ion of two or more 
features, a clear balance is evident  

Lev el  

4  
19-24  Thorough knowledge and understanding of the text  evident  in 

the response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show 
sustained appreciat ion of the wr iter ’s craft  

 Engagement  with the text  is sustained;  examples used are 
fully relevant  

 Where response requires considerat ion of two or more 
features, a thorough, balanced approach is evident  

Lev el  

5  
25-30  Assured knowledge and understanding of the text  evident  in 

the response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show a 
percept ive appreciat ion of the wr iter ’s craft  

 Engagement  with the text  is assured;  exam ples used are 
fully relevant  

 Where response requires considerat ion of two or more 
features, a percept ive, balanced approach is evident  



 

  Hen r y  V -  W i l l i am  Sh ak esp ear e  

 

Quest ion 
Number 

I ndicat ive content  

3 ( a)  Ex am in er s sh ou ld  be aler t  t o  a  v ar ie t y  o f  r espon ses an d  sh ou ld  

r ew ar d  p o in t s w h ich  ar e clear ly  b ased  on  ev id en ce f r om  t h e t ex t . 

Th is is n o t  an  ex h au st iv e l ist  b u t  t h e f o l low in g  p o in t s ar e l ik e ly  t o  

be m ade:  

 like Falstaff and the Hostess, Pistol and Bardolph are Henry’s old 
dr inking fr iends from  Eastcheap ( in Henry I V Part  1) .  I n Henry V,  Nym  
joins them . He is a soldier and crim inal. All three m en join Henry’s 
arm y in France. Bardolph is a heavy dr inker and jokes are m ade about  
his red nose. Fluellen com m ents:  ' it  is like a coal of fire'.  Bardolph, 
Pistol and Nym  highlight  the cont rast  between Henry’s wilder youth 
and his current  role as King  

 
 Pistol at tem pts to prevent  the death of Bardolph after he has looted a 

church against  Henry’s orders:  'And let  not  Bardolph's vital thread be 
cut '.  He adm ires the King, act ing as a standard-bearer in the war, and, 
although full of em pty bragging, is reported by Fluellen to have 
defended the br idge bravely at  Picardy 
 

 Pistol is unconvent ional and m averick in his approach to warfare. He 
captures a French lord in order to hold him  to ransom . His goal is to 
profit  personally from  the French cam paigns. He is m arr ied to Mist ress 
Quickly, the Hostess, and is unhappy when he learns of her death. He 
is beaten and m ade to eat  a leek by Fluellen as punishm ent  for 
insult ing him . He ult im ately returns to England to a life of cr im e, 
stealing for a liv ing 
 

 Bardolph steals a ‘pax’ (a valuable tablet )  from  a church during the 
cam paign and is sentenced to death. Fluellen stands firm  against  
Pistol’s pleas:  '… if, look you, he were m y brother, I  would desire the 
duke to use his good pleasure and put  him  to execut ion;  for discipline 
ought  to be used' 
 

 when Henry encounters Bardolph following the bat t le, he shows no 
em ot ion and does not  t ry to prevent  the punishm ent . This is som ewhat  
surprising as Bardolph was a form er dr inking fr iend of the young 
prince Henry:  ‘We would have all such offenders so cut  off’ are his 
words following the hanging 
 

 Nym  is also hanged for war cr im es in France. He com petes with Pistol 
for the Hostess's affect ions. He has a short  com ic sequence based on 
different  definit ions of the word ‘hum our’. The irony is heightened by 
the fact  that  he is a dour person.  

 



 

 

 

Level Mark A01/ A02/ A04 

 0 No rewardable mater ial.

Lev el  

1  
1-6  Lim ited knowledge and understanding of the text  evident  in 

the response 
 Comments about  the writer ’s use of 

characterisat ion/ them e/ plot / set t ing for literary effect  show 
lim ited appreciat ion of the writer ’s craft  

 Engagement  with the text  is basic;  examples used are of 
lim ited relevance 

 Where response requires considerat ion of two or more 
features, lim ited balance is evident  

Lev el  

2  
7-12  Some knowledge and understanding of the text  evident  in the 

response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show 
some appreciat ion of the writer’s craft  

 Some engagem ent  with the text  is evident ;  examples used 
are of part ial relevance 

 Where response requires considerat ion of two or more 
features, part ial balance is evident  

Lev el  

3  
13-18  Sound knowledge and understanding of the text  evident  in the 

response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show 
sound appreciat ion of the writer ’s craft  

 Engagement  with the text  is sound;  examples used are clearly 
relevant  

 Where response requires considerat ion of two or more 
features, a clear balance is evident  

Lev el  

4  
19-24  Thorough knowledge and understanding of the text  evident  in 

the response 
 Comments about  the writer ’s use of 

characterisat ion/ them e/ plot / set t ing for literary effect  show 
sustained appreciat ion of the wr iter ’s craft  

 Engagement  with the text  is sustained;  examples used are 

fully relevant  
 Where response requires considerat ion of two or more 

features, a thorough, balanced approach is evident  

Lev el  

5  
25-30  Assured knowledge and understanding of the text  evident  in 

the response 
 Comments about  the writer ’s use of 

characterisat ion/ them e/ plot / set t ing for literary effect  show a 
percept ive appreciat ion of the wr iter’s craft  

 Engagement  with the text  is assured;  exam ples used are fully 
relevant  

 Where response requires considerat ion of two or more 
features, a percept ive, balanced approach is evident  



 

 

  Hen r y  V -  W i l l iam  Sh ak esp ear e  
 

Quest ion 
Number 

I ndicat ive content  

3 ( b )  Ex am in er s sh ou ld  be aler t  t o  a  v ar ie t y  o f  r espon ses an d  sh ou ld  

r ew ar d  p o in t s w h ich  ar e clear ly  b ased  on  ev id en ce f r om  t h e 

t ex t . Th is is n o t  an  ex h au st iv e l ist  b u t  t h e f o l low in g  p o in t s ar e 

l ik e ly  t o  be m ade:  

 violence is a consistent  feature of the play's dram at ic 
developm ent . I t  can be argued that  there are other significant  
aspects such as love, loyalty and brotherhood. Som e of the 
violence in the play is real;  som e threatened. There are 
ruthlessness, at rocity, slaughter of children and the old, killing of 
pr isoners, bet rayal of fr iends, loot ing and rape 
 

 in Act  2, the Duke of Exeter considers how Henry will act  in war. 
His language reflects the violence that  m ay com e in the cam paign 
as a 'fierce tem pest '.  I m ages of 'the widows' tears, the orphans’ 
cr ies' and 'The dead m en's blood' present  the audience with 
graphic im ages of violence 

 
 Henry threatens the Governor of Harfleur with terr ible violence 

should the town cont inue to block him  in its siege. His threats 
express ext rem e violence to the residents of the town and Henry 
suggests he will not  hold back:  ‘Defile the locks of your shr ill-
shr ieking daughters;  /  Your fathers taken by the silver beards, /  
And their  m ost  reverend heads dash'd to the walls' 

 
 Henry does not  intervene when his old fr iend, Bardolph, is 

sentenced to death. When he hears that  Bardolph has been 
executed for loot ing he shows no regret . Nym  is also hanged later 
in the play 

 
 am idst  the violence of war, care and sorrow are expressed at  the 

deaths of Suffolk and York, suggest ing that , although they have 
died horr ible deaths, their  sacrifice is valued and will be 
rem em bered:  'Tarry, sweet  soul, for m ine, then fly abreast , /  As in 
this glor ious and well- foughten field /  We kept  together in our 
chivalry! '  

 
 Gower com m ents on a French at rocity, the killing of the luggage 

boys at  cam p:  ‘Tis certain there's not  a boy left  alive'.  Henry is 
incensed and expresses his anger in violent  term s:  'Besides, we'll 
cut  the throats of those we have, /  And not  a m an of them  that  we 
shall take /  Shall taste our m ercy. Go and tell them  so' 
 

 som e candidates m ay argue that  m om ents of tenderness 
counterbalance the violence, scenes such as Henry's courtship of 
Catherine and the brotherhood he shows when he walks in disguise 
to m eet  the English soldiers before Agincourt .  
 
 



 

 

 

Level Mark A01/ A02/ A04 

 0 No rewardable mater ial.

Lev el  

1  
1-6  Lim ited knowledge and understanding of the text  evident  in 

the response 
 Comments about  the writer ’s use of 

characterisat ion/ them e/ plot / set t ing for literary effect  show 
lim ited appreciat ion of the writer ’s craft  

 Engagement  with the text  is basic;  examples used are of 
lim ited relevance 

 Where response requires considerat ion of two or more 
features, lim ited balance is evident  

Lev el  

2  
7-12  Some knowledge and understanding of the text  evident  in the 

response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show 
some appreciat ion of the writer’s craft  

 Some engagem ent  with the text  is evident ;  examples used 
are of part ial relevance 

 Where response requires considerat ion of two or more 
features, part ial balance is evident  

Lev el  

3  
13-18  Sound knowledge and understanding of the text  evident  in the 

response 

 Comm ents about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show 
sound appreciat ion of the writer ’s craft  

 Engagement  with the text  is sound;  examples used are clearly 
relevant  

 Where response requires considerat ion of two or more 
features, a clear balance is evident  

Lev el  

4  
19-24  Thorough knowledge and understanding of the text  evident  in 

the response 
 Comments about  the writer ’s use of 

characterisat ion/ them e/ plot / set t ing for literary effect  show 
sustained appreciat ion of the wr iter’s craft  

 Engagement  with the text  is sustained;  examples used are 

fully relevant  
 Where response requires considerat ion of two or more 

features, a thorough, balanced approach is evident  

Lev el  

5  
25-30  Assured knowledge and understanding of the text  evident  in 

the response 
 Comments about  the writer ’s use of 

characterisat ion/ them e/ plot / set t ing for literary effect  show a 
percept ive appreciat ion of the wr iter’s craft  

 Engagement  with the text  is assured;  exam ples used are fully 
relevant  

 Where response requires considerat ion of two or more 
features, a percept ive, balanced approach is evident  



 

 

 Mu ch  Ad o  Ab ou t  No t h in g  -  W i l l i am  Sh ak esp ear e 

 
Quest ion 
Number 

I ndicat ive content   

4 ( a)  Ex am in er s sh ou ld  be aler t  t o  a  v ar ie t y  o f  r espon ses an d  sh ou ld  

r ew ar d  p o in t s w h ich  ar e clear ly  b ased  on  ev id en ce f r om  t h e 

t ex t . Th is is n o t  an  ex h au st iv e l ist  b u t  t h e f o l low in g  p o in t s ar e 

l ik e ly  t o  be m ade:  

 Leonato is the governor of Messina and a cent ral character. He 
connects with all the different  situat ions through both his posit ion 
and his fam ily relat ionships. He is also significant  because the 
play’s act ion takes place in his hom e. He is the father of Hero and 
the uncle of Beat r ice, as well as Antonio’s brother. He hosts Don 
Pedro and his party when they arr ive in Messina. He is described 
as an elderly noble with a white beard. I t  can be said that  he 
offers a benchm ark by which the audience can m easure other 
characters  
 

 he is easily guided by the opinions of others and is com pliant  with 
the idea of Hero m arrying first  Don Pedro and then Claudio. He is 
also happy to engage in the plot  to unite Benedick and Beat r ice, 
joining in with the m ockery at  the m asked ball.  He is well- to-do 
and second in power only to Don Pedro, but  he is hasty in his 
willingness to believe the slander aim ed at  his own daughter on 
her wedding day when she is accused of adultery  

 
 honour is very im portant  to Leonato and he suffers significant ly 

when Don John dest roys that  of his daughter and, by im plicat ion, 
his own. His pain is clearly dem onst rated in:  ‘O fate, take not  
away thy heavy hand. Death is the fairest  cover for her sham e’. 
As the Friar is convinced of Hero’s innocence, Leonato eventually 
agrees to go along with his plan to announce Hero’s death, 
allowing t im e to find out  the t ruth  

 
 Leonato is an authority on what  is fair  and just ;  he is wise and 

discreet  in his m anner. He com m ands the pity of the audience 
when he has to deal with the gr ief of the situat ion with Hero and 
earns their  respect  when he and his brother challenge Don Pedro 
and Claudio to a fight  over her honour. He is decisive in his order 
to m ake them  sign an epitaph to Hero’s grave when the t ruth of 
Don John’s decept ion is revealed and he wishes to confront  
Margaret  over her part  in the plot   

 
 although Leonato shows respect  to the lower classes, such as 

Dogberry, he fails to listen to him  when he first  offers useful 
inform at ion about  his suspicions concerning Borachio, telling him :  
‘Brief, I  pray you, for you see it  is a busy t im e with m e’. His 
im pat ience with Dogberry – ‘Neighbours, you are tedious’ – leads 
to him  m issing out  on im portant  inform at ion that  m ight  have 
averted the t rouble caused by Don John.  

 

 

 



 

 

 

Level Mark A01/ A02/ A04 

 0 No rewardable mater ial.

Lev el  

1  
1-6  Lim ited knowledge and understanding of the text  evident  in 

the response 
 Comments about  the writer ’s use of 

characterisat ion/ them e/ plot / set t ing for literary effect  show 
lim ited appreciat ion of the writer ’s craft  

 Engagement  with the text  is basic;  examples used are of 
lim ited relevance 

 Where response requires considerat ion of two or more 
features, lim ited balance is evident  

Lev el  

2  
7-12  Some knowledge and understanding of the text  evident  in the 

response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show 
some appreciat ion of the writer’s craft  

 Some engagem ent  with the text  is evident ;  examples used 
are of part ial relevance 

 Where response requires considerat ion of two or more 
features, part ial balance is evident  

Lev el  

3  
13-18  Sound knowledge and understanding of the text  evident  in the 

response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show 
sound appreciat ion of the writer ’s craft  

 Engagement  with the text  is sound;  examples used are clearly 
relevant  

 Where response requires considerat ion of two or more 
features, a clear balance is evident  

Lev el  

4  
19-24  Thorough knowledge and understanding of the text  evident  in 

the response 
 Comments about  the writer ’s use of 

characterisat ion/ them e/ plot / set t ing for literary effect  show 
sustained appreciat ion of the wr iter ’s craft  

 Engagement  with the text  is sustained;  examples used are 

fully relevant  
 Where response requires considerat ion of two or more 

features, a thorough, balanced approach is evident  

Lev el  

5  
25-30  Assured knowledge and understanding of the text  evident  in 

the response 
 Comments about  the writer ’s use of 

characterisat ion/ them e/ plot / set t ing for literary effect  show a 
percept ive appreciat ion of the wr iter’s craft  

 Engagement  with the text  is assured;  exam ples used are fully 
relevant  

 Where response requires considerat ion of two or more 
features, a percept ive, balanced approach is evident  



 

 

 Mu ch  Ad o  Ab ou t  No t h in g  -  W i l l i am  Sh ak esp ear e 

 
Quest ion 
Number 

I ndicat ive content  

4 ( b )  Ex am in er s sh ou ld  be aler t  t o  a  v ar ie t y  o f  r espon ses an d  sh ou ld  

r ew ar d  p o in t s w h ich  ar e clear ly  b ased  on  ev id en ce f r om  t h e 

t ex t . Th is is n o t  an  ex h au st iv e l ist  b u t  t h e f o l low in g  p o in t s ar e 

l ik e ly  t o  be m ade:  

 

 there are m any different  types of love within the play:  
unacknowledged love, rom ant ic love, parental love and love 
between fr iends  
 

 love is often far from  st raight forward. The unacknowledged love 
between Beat r ice and Benedick is a source of m uch of the play's 
hum our. Gent le deceit  is a hallm ark of their  growing love for one 
another. At  the beginning of the play, when Benedick says that  he 
loves no one, Beat r ice retorts:  'A dear happiness to wom en:  they 
would else have been t roubled with a pernicious suitor ’,  ‘I  had 
rather hear m y dog bark at  a crow than a m an swear he loves m e'
 

 in cont rast , Hero and Claudio can be said to fall in love rapidly. 
Don John t r ies to dest roy their  happiness in his plot  to present  
Hero as unfaithful. When Claudio has sham ed and rejected Hero, 
Leonato and his household announce that  Hero has died. This is 
done in order to punish Claudio for his m istake. When Claudio 
returns, penitent , he in turn is deceived;  he agrees to m arry 
Leonato’s niece, not  realising that  she is in fact  Hero because all 
the wom en are veiled. The love seem s superficial 
 

 although Leonato shows paternal love for his daughter, he is quick 
to accept  the view that  she is an adulteress when Don John's fake 
evidence is presented to him . I t  would seem  that  his view of his 
daughter as a m arr iageable com m odity is m ore significant  than 
his care for her as his child 

 
 Don Pedro quests for love and presents him self as a potent ial 

suitor for Beat r ice when the two talk at  the m asked ball.  Don 
Pedro asks Beat r ice:  'Will you take m e, m y lady?' to which she 
replies:  'No, m y lord, unless I  m ight  have another for working 
days. Your grace is too cost ly to wear every day' 
 

 m any of the discussions about  love and who loves whom  take 
place under the inst ruct ions of Don Pedro as he t r ies to engineer 
Beat r ice and Benedick’s loving union. At  the end of the play he 
has not  found love him self but  has been successful in unit ing 
Beat r ice and Benedick 
 

 the love that  wom en have for each other is st ronger and fiercer 
than anything we see from  the m en. Beat r ice is very angry when 
she realises how Hero has been t reated. She tells Benedick to kill 
Claudio. When he refuses, she walks away. Beat r ice rem ains 
fiercely loyal to her cousin. 



 

 

 

Level Mark A01/ A02/ A04 

 0 No rewardable mater ial. 

Lev el  

1  
1-6  Lim ited knowledge and understanding of the text  evident  in 

the response 
 Comments about  the writer ’s use of 

characterisat ion/ them e/ plot / set t ing for literary effect  show 
lim ited appreciat ion of the writer ’s craft  

 Engagement  with the text  is basic;  examples used are of 
lim ited relevance 

 Where response requires considerat ion of two or more 
features, lim ited balance is evident  

Lev el  

2  
7-12  Some knowledge and understanding of the text  evident  in the 

response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show 
some appreciat ion of the writer’s craft  

 Some engagem ent  with the text  is evident ;  examples used 
are of part ial relevance 

 Where response requires considerat ion of two or more 
features, part ial balance is evident  

Lev el  

3  
13-18  Sound knowledge and understanding of the text  evident  in the 

response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show 
sound appreciat ion of the writer ’s craft  

 Engagement  with the text  is sound;  examples used are clearly 
relevant  

 Where response requires considerat ion of two or more 
features, a clear balance is evident

Lev el  

4  
19-24  Thorough knowledge and understanding of the text  evident  in 

the response 
 Comments about  the writer ’s use of 

characterisat ion/ them e/ plot / set t ing for literary effect  show 
sustained appreciat ion of the wr iter ’s craft  

 Engagement  with the text  is sustained;  examples used are 
fully relevant  

 Where response requires considerat ion of two or more 
features, a thorough, balanced approach is evident  

Lev el  

5  
25-30  Assured knowledge and understanding of the text  evident  in 

the response 
 Comments about  the writer ’s use of 

characterisat ion/ them e/ plot / set t ing for literary effect  show a 
percept ive appreciat ion of the wr iter’s craft  

 Engagement  with the text  is assured;  exam ples used are fully 
relevant  

 Where response requires considerat ion of two or more 
features, a percept ive, balanced approach is evident  



 

 

 Rom eo an d  Ju l ie t  –  W i l l iam  Sh ak esp ear e 

 
Quest ion 
Number 

I ndicat ive content  

5 ( a)  Ex am in er s sh ou ld  be aler t  t o  a  v ar ie t y  o f  r espon ses an d  sh ou ld  

r ew ar d  p o in t s w h ich  ar e clear ly  b ased  on  ev id en ce f r om  t h e t ex t . 

Th is is n o t  an  ex h au st iv e l ist  b u t  t h e f o l low in g  p o in t s ar e l ik e ly  t o  

be m ade:  

 Benvolio is Rom eo's cousin and good fr iend. He is different  to 
Mercut io, being a balanced and m ore neut ral character in the play. He 
is a natural peace-m aker, eager to stop the feud between the 
Montagues and Capulets 
  

 early in the play, Benvolio t r ies to prevent  the brawl in the 
         st reets of Verona. His nam e hints at  his essent ial goodness:  he 
        ‘wishes well’.  Lord and Lady Montague turn to him  for insight  into 
         Rom eo’s behaviour near the start  of the play and he acts as a     
         go-between for Prince Escalus and the Montagues 
 

 Benvolio suggests to Rom eo that  he gatecrash the Capulet  ball 
because Rosaline is at tending. Benvolio’s plan does not  work out  and 
Rosaline is hardly m ent ioned again after Rom eo sets eyes on Juliet . 
I t  is Benvolio who t r ies to dissipate the anger and tension before 
Mercut io fights with Tybalt . He urges Mercut io to com e inside:  'I  pray 
thee, good Mercut io, let 's ret ire. The day is hot , and the Capels are 
abroad, /  And if we m eet , we shall not  'scape a brawl'.  He witnesses 
the duel between Tybalt  and Mercut io and it  is he who advises Rom eo 
to flee after his revenge killing of Tybalt .  He is a pract ical and 

         well-m eaning influence in Rom eo’s life but  is unable to prevent  the 
         t ragedies that  take place  
 

 Mercut io is a foil for Rom eo. He laughs at  Rom eo's view of love but  is 
very loyal to him . His Queen Mab speech refers to the power of 
dream s inhabited by fair ies. He believes that  dream s spring only from  
the worr ies and wishes of those who sleep, telling Rom eo that  
'dream ers often lie'.  Mercut io enjoys teasing Rom eo but  is possessive 
towards him  when Rom eo goes to see Juliet  rather than 
accom panying him  to his father 's house  
 

 Mercut io's nam e reflects his m ercurial nature and he is quick-
tem pered as well as clever and wit ty. He refers to Tybalt  as ‘King of 

         Cats’. He is allied to neither Montague nor Capulet  and is a relat ive  
         of both Prince Escalus and the County Paris 
 

 although he is in the play for a relat ively short  t im e, he has a    
         significant  im pact  on the unfolding act ion, not  least  because it  is his 

death during the fight  with Tybalt  that  catalyses and accelerates the 
t ragedy. He is incensed by Rom eo's peaceful at t itude towards Tybalt :  
'O calm , dishonourable, vile subm ission! ' He dies when Rom eo 
intervenes between him  and Tybalt  and curses both fam ilies for the 
feud:  'A plague o’ both your houses! ' 

 



 

 

 

Level Mark A01/ A02/ A04 

 0 No rewardable mater ial.

Lev el  

1  
1-6  Lim ited knowledge and understanding of the text  evident  in the 

response 
 Comments about  the writer ’s use of 

characterisat ion/ them e/ plot / set t ing for literary effect  show 
lim ited appreciat ion of the writer ’s craft  

 Engagement  with the text  is basic;  examples used are of 
lim ited relevance 

 Where response requires considerat ion of two or more features, 
lim ited balance is evident  

Lev el  

2  
7-12  Some knowledge and understanding of the text  evident  in the 

response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show 
some appreciat ion of the writer’s craft  

 Some engagem ent  with the text  is evident ;  examples used are 
of part ial relevance 

 Where response requires considerat ion of two or more features, 
part ial balance is evident  

Lev el  

3  
13-18  Sound knowledge and understanding of the text  evident  in the 

response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show 
sound appreciat ion of the writer ’s craft  

 Engagement  with the text  is sound;  examples used are clearly 
relevant  

 Where response requires considerat ion of two or more features, 
a clear balance is evident  

Lev el  

4  
19-24  Thorough knowledge and understanding of the text  evident  in 

the response 
 Comments about  the writer ’s use of 

characterisat ion/ them e/ plot / set t ing for literary effect  show 
sustained appreciat ion of the wr iter ’s craft  

 Engagement  with the text  is sustained;  examples used are fully 

relevant  
 Where response requires considerat ion of two or more features, 

a thorough, balanced approach is evident  

Lev el  

5  
25-30  Assured knowledge and understanding of the text  evident  in 

the response 
 Comments about  the writer ’s use of 

characterisat ion/ them e/ plot / set t ing for literary effect  show a 
percept ive appreciat ion of the wr iter’s craft  

 Engagement  with the text  is assured;  exam ples used are fully 
relevant  

 Where response requires considerat ion of two or more features, 
a percept ive, balanced approach is evident  



 

 

  Rom eo an d  Ju l ie t  –  W i l l i am  Sh ak esp ear e 

 
Quest ion 
Number 

I ndicat ive content  

5 ( b )  Ex am in er s sh ou ld  be aler t  t o  a  v ar ie t y  o f  r espon ses an d  sh ou ld  

r ew ar d  p o in t s w h ich  ar e clear ly  b ased  on  ev id en ce f r om  t h e t ex t . 

Th is is n o t  an  ex h au st iv e l ist  b u t  t h e f o l low in g  p o in t s ar e l ik e ly  t o  

be m ade:  

 the hot  clim ate of the play's set t ing in the city of Verona, I taly, is in 
keeping with the hot  tem pers that  blow up in its st reets as the feud 
intensifies. The st reets provide an apt  set t ing for the violent  opening 
scene when the Capulet  and Montague servants are involved in a 
public brawl that  at t racts the disapproval of Prince Escalus:  ‘I f ever 
you disturb our st reets again, /  Your lives shall pay forfeit  of the 
peace! ’ This set t ing ensures that  the intense hat red of the two 
fam ilies for each other is publicly known from  the start   

 Capulet ’s m ansion is one of the m ain set t ings in the play and is first  
used when the audience is int roduced to the sheltered Juliet  in her 
own hom e. The house represents the Capulet  wealth and is also the 
scene for the lavish ball where Rom eo and Juliet  m eet  for the first  
t im e. The Capulets have not  thrown a party for thir ty years, so this is 
a very special occasion 

 the balcony outside Juliet 's bedroom  is a rom ant ic set t ing. I t  
sym bolises the figurat ive distance between the lovers as Rom eo is in 
the orchard and Juliet  is on the balcony. They are near to one 
another but  also far away  

 Friar Lawrence’s cell is the hom e and ret reat  for this figure of the 
church. Rom eo can be seen in a state of confession when he confides 
in the Friar. He tells him  of his love for Juliet ;  the religious set t ing 
supports the spir itual nature of the t rue love he feels. I t  rem ains a 
place of confession when Rom eo returns there and is inform ed by 
Friar Lawrence that  he is to be banished rather than executed for 
killing Tybalt .  I t  is the place to which Juliet  goes later in the play to 
plead with the Friar for help  

 a public place is again the set t ing for the scene of violence between 
Tybalt  and Mercut io when Mercut io is fatally wounded in the brawl. I t  
is significant  that  this fight  takes place in public because Prince 
Escalus had clearly warned that  no m ore civil unrest  should disturb 
the st reets of Verona. This scene dem onst rates the effect  of the 
violence between the fam ilies on the city itself  

 Juliet ’s bedroom  is an im portant  locat ion as it  is the scene of her 
intense soliloquy as she waits for Rom eo to com e to her and 
contem plates the consequences of her cousin’s death. I t  is also 
where Juliet  confides in the Nurse ( it  could possibly be com pared to 
the cell of Fr iar Lawrence)  and receives the advice to com m it  bigam y 
and m arry Paris. I t  is also the scene of her wedding night  with Rom eo 
and, ironically, her consum pt ion of the Friar ’s pot ion  

 the churchyard and tom b of the Capulets are used as the set t ings for 
the play’s concluding scenes. This is a fit t ing scene for the t ragic 
outcom e of the play;  Shakespeare's words create t im e, place and 
atm osphere, e.g. Paris using a torch in the darkness and m ent ioning 
‘yon yew t rees’.   
 



 

 

 

Level Mark A01/ A02/ A04 

 0 No rewardable mater ial.

Lev el  

1  
1-6  Lim ited knowledge and understanding of the text  evident  in 

the response 
 Comments about  the writer ’s use of 

characterisat ion/ them e/ plot / set t ing for literary effect  show 
lim ited appreciat ion of the writer ’s craft  

 Engagement  with the text  is basic;  examples used are of 
lim ited relevance 

 Where response requires considerat ion of two or more 
features, lim ited balance is evident  

Lev el  

2  
7-12  Some knowledge and understanding of the text  evident  in the 

response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show 
some appreciat ion of the writer’s craft  

 Some engagem ent  with the text  is evident ;  examples used 
are of part ial relevance 

 Where response requires considerat ion of two or more 
features, part ial balance is evident  

Lev el  

3  
13-18  Sound knowledge and understanding of the text  evident  in the 

response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show 
sound appreciat ion of the writer ’s craft  

 Engagement  with the text  is sound;  examples used are clearly 
relevant  

 Where response requires considerat ion of two or more 
features, a clear balance is evident  

Lev el  

4  
19-24  Thorough knowledge and understanding of the text  evident  in 

the response 
 Comments about  the writer ’s use of 

characterisat ion/ them e/ plot / set t ing for literary effect  show 
sustained appreciat ion of the wr iter ’s craft  

 Engagement  with the text  is sustained;  examples used are 

fully relevant  
 Where response requires considerat ion of two or more 

features, a thorough, balanced approach is evident  

Lev el  

5  
25-30  Assured knowledge and understanding of the text  evident  in 

the response 
 Comments about  the writer ’s use of 

characterisat ion/ them e/ plot / set t ing for literary effect  show a 
percept ive appreciat ion of the wr iter’s craft  

 Engagement  with the text  is assured;  exam ples used are fully 
relevant  

 Where response requires considerat ion of two or more 
features, a percept ive, balanced approach is evident  



 

 

  Th e I m p or t an ce o f  Bein g  Ear n est  -  Oscar  W i ld e 

 

Quest ion 
Number 

I ndicat ive content  

6 ( a)  Ex am in er s sh ou ld  be aler t  t o  a  v ar ie t y  o f  r espon ses an d  sh ou ld  

r ew ar d  p o in t s w h ich  ar e clear ly  b ased  on  ev id en ce f r om  t h e t ex t . 

Th is is n o t  an  ex h au st iv e l ist  b u t  t h e f o l low in g  p o in t s ar e l ik e ly  t o  

be m ade:  

 Miss Prism  and Canon (Dr)  Chasuble can be considered caricatures 
that  Wilde uses to consider both religion and m oralit y. Chasuble is a 
rural vicar who views him self above his stat ion, while Miss Prism  is 
the governess of Cecily but  dream s of being a novelist . Chasuble and 
Miss Prism  are sources of hum our and can be considered sim ilar in 
that  they are both lacking in self-awareness and are hypocrit ical and 
affected  

 Chasuble is a vehicle for Wilde to cr it icise the insincerity and 
shallowness of som e of the clergy. His pom posity is reflected in his 
pretent ious pronouncem ents:  'Charity, dear Miss Prism , charity!  None 
of us are perfect . I  m yself am  peculiar ly suscept ible to draughts'. 
Wilde’s hum our is often aim ed at  the Victor ian not ions of duty and 
respectabilit y 

 Chasuble’s persistent  flir tat ion with Miss Prism  is very entertaining:  
'Were I  fortunate enough to be Miss Prism 's pupil,  I  would hang upon 
her lips. [ Miss Prism  glares.]  I  spoke m etaphorically. – My m etaphor 
was drawn from  bees'. His language is at  once ludicrous and clichéd  

 Chasuble and Miss Prism  learn from  Jack that  Jack's 'brother ',  Ernest , 
has died in Paris from  'A severe chill' .  Miss Prism  com m ents 
judgem entally:  'As a m an sows, so shall he reap'. Chasuble seem s 
m ore concerned with the propriety of dying in Paris than he is about  
the m an's dem ise:  'I  fear that  hardly points to a very serious state of 
m ind at  the last ' 

 the sacram ent  of bapt ism  is t reated very casually by Chasuble:  
'Sprinkling is all that  is necessary, or indeed I  think advisable. Our 
weather is so changeable' 

 Miss Prism  is at  her m ost  disapproving when she is asked about  the 
errant  Ernest :  'I ndeed I  am  not  sure that  I  would desire to reclaim  
him . I  am  not  in favour of this m odern m ania for turning bad people 
into good people at  a m om ent 's not ice' 

 t rying to im press with her knowledge, Miss Prism  only succeeds in 
m aking herself a laughing stock:  'You will read your Polit ical Econom y 
in m y absence. The chapter on the Fall of the Rupee you m ay om it . I t  
is som ewhat  too sensat ional. Even these m etallic problem s have their  
m elodram at ic side' 

 Miss Prism 's flir tat ion with Chasuble cont inues throughout  the play, 
im plied by her highly exaggerated language:  'You are too m uch alone, 
dear Dr Chasuble. You should get  m arr ied. A m isanthrope I  can 
understand – a wom anthrope, never! ' 

 Miss Prism  is crucial to the play's plot  as it  was she who accidentally 
left  the baby Jack in a handbag at  Victor ia railway stat ion. She speaks 
of losing her beloved m anuscript , showing a sent im ental side to her 
character but  dem onst rat ing her inabilit y to pr ior it ise and m ake good 
choices in her act ions. 

 



 

 

 

Level Mark A01/ A02/ A04 

 0 No rewardable mater ial.

Lev el  

1  
1-6  Lim ited knowledge and understanding of the text  evident  in 

the response 
 Comments about  the writer ’s use of 

characterisat ion/ them e/ plot / set t ing for literary effect  show 
lim ited appreciat ion of the writer ’s craft  

 Engagement  with the text  is basic;  examples used are of 
lim ited relevance 

 Where response requires considerat ion of two or more 
features, lim ited balance is evident  

Lev el  

2  
7-12  Some knowledge and understanding of the text  evident  in the 

response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show 
some appreciat ion of the writer’s craft  

 Some engagem ent  with the text  is evident ;  examples used 
are of part ial relevance 

 Where response requires considerat ion of two or more 
features, part ial balance is evident  

Lev el  

3  
13-18  Sound knowledge and understanding of the text  evident  in the 

response 

 Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show 
sound appreciat ion of the writer ’s craft  

 Engagement  with the text  is sound;  examples used are clearly 
relevant  

 Where response requires considerat ion of two or more 
features, a clear balance is evident  

Lev el  

4  
19-24  Thorough knowledge and understanding of the text  evident  in 

the response 
 Comments about  the writer ’s use of 

characterisat ion/ them e/ plot / set t ing for literary effect  show 
sustained appreciat ion of the wr iter ’s craft  

 Engagement  with the text  is sustained;  examples used are 

fully relevant  
 Where response requires considerat ion of two or more 

features, a thorough, balanced approach is evident  

Lev el  

5  
25-30  Assured knowledge and understanding of the text  evident  in 

the response 
 Comments about  the writer ’s use of 

characterisat ion/ them e/ plot / set t ing for literary effect  show a 
percept ive appreciat ion of the wr iter’s craft  

 Engagement  with the text  is assured;  exam ples used are fully 
relevant  

 Where response requires considerat ion of two or more 
features, a percept ive, balanced approach is evident  



 

 

  Th e I m p or t an ce o f  Bein g  Ear n est  -  Oscar  W i ld e  
  

Quest ion 
Number 

I ndicat ive content  

6 ( b )  Ex am in er s sh ou ld  be aler t  t o  a  v ar ie t y  o f  r espon ses an d  sh ou ld  

r ew ar d  p o in t s w h ich  ar e clear ly  b ased  on  ev id en ce f r om  t h e t ex t . 

Th is is n o t  an  ex h au st iv e l ist  b u t  t h e f o l low in g  p o in t s ar e l ik e ly  t o  

be m ade:  

 

 Wilde wrote the play in order to m ock the rules, values and m anners 
of contem porary upper-class society. He or iginally reversed the t it le, 
calling it  ‘A Serious Com edy for Tr ivial People’. I t  is a com edy of 
m anners and incongruity in it s unlikely situat ions 
 

 the plot  is absurd, providing com edic effect . The concepts of a baby 
left  in a handbag, two m en using invented people to avoid social 
dut ies and two gir ls falling in love with the nam e Ernest  are very 
am using 

 
 hum our is created in the exchanges between characters. Exam ples 

m ay include:  Algernon and Lane (cucum ber sandwiches) ;  Algernon 
and Lady Bracknell ( social dut ies) ;  Jack and Algernon ( the art  of 
Bunburying) ;  Jack and Gwendolen (m arr iage proposal) ;  Cecily and 
Gwendolen ( tea party and diar ies) ;  Lady Bracknell and Cecily 
(suitabilit y for m arr iage) ;  Chasuble and Miss Prism  ( flir tat ion) ;  Lady 
Bracknell and Miss Prism  (handbag)  

 
 the play is a sat ire, m aking fun of the ar istocrat ic class. The 

shallowness and corrupt ion of the upper classes are presented 
through Lady Bracknell’s som et im es unintent ionally hilarious 
pronouncem ents. Algernon m eans to be funny;  she does not . Lady 
Bracknell values ignorance, com paring it  to ‘a delicate exot ic fruit ’.  
Som e m ay find it  hum orous that , when giving a dinner party, she 
likes her husband to eat  downstairs with the servants 

 
 puns and light -hearted jokes involving words such as ‘serious’, 

‘earnest ’ and ‘absurd’ are used throughout  the play. There is a m ore 
serious point  behind m uch of the apparent  word play through which 
Wilde’s wider social and m oral views are conveyed to the audience. 
Som e jokes are at  the expense of characters such as the austere 
Lady Bracknell:  'I  don't  really know what  a Gorgon is like, but  I  am  
quite sure that  Lady Bracknell is one' 

 

 Wilde uses unique and wit ty epigram s to create hum our in the play. 
An exam ple is:  ‘I n m at ters of grave im portance, style, not  sincerity is 
the vital thing’. There is an elem ent  that  challenges received wisdom  
here as well as hum our  

 
 Wilde sat ir ises love and the inst itut ion of m arr iage through his 

presentat ion of courtship between the two couples:  Gwendolen and 
Jack;  Cecily and Algernon. Religion is another target  shown through 
Chasuble’s inane pronouncem ents.   



 

 

 
 

Level Mark A01/ A02/ A04 

 0 No rewardable mater ial. 

Lev el  

1  
1-6  Lim ited knowledge and understanding of the text  evident  in the 

response 
 Comments about  the writer ’s use of 

characterisat ion/ theme/ plot / set t ing for literary effect  show 
lim ited appreciat ion of the writer ’s craft  

 Engagement  with the text  is basic;  examples used are of 
lim ited relevance 

 Where response requires considerat ion of two or more features, 
lim ited balance is evident  

Lev el  

2  
7-12  Some knowledge and understanding of the text  evident  in the 

response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show 
some appreciat ion of the writer’s craft  

 Some engagem ent  with the text  is evident ;  examples used are 
of part ial relevance 

 Where response requires considerat ion of two or more features, 
part ial balance is evident  

Lev el  

3  
13-18  Sound knowledge and understanding of the text  evident  in the 

response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show 
sound appreciat ion of the writer ’s craft  

 Engagement  with the text  is sound;  examples used are clearly 
relevant  

 Where response requires considerat ion of two or more features, 
a clear balance is evident  

Lev el  

4  
19-24  Thorough knowledge and understanding of the text  evident  in 

the response 
 Comments about  the writer ’s use of 

characterisat ion/ them e/ plot / set t ing for literary effect  show 
sustained appreciat ion of the wr iter ’s craft  

 Engagement  with the text  is sustained;  examples used are fully 
relevant  

 Where response requires considerat ion of two or more features, 
a thorough, balanced approach is evident  

Lev el  

5  
25-30  Assured knowledge and understanding of the text  evident  in 

the response 
 Comments about  the writer ’s use of 

characterisat ion/ them e/ plot / set t ing for literary effect  show a 
percept ive appreciat ion of the wr iter’s craft  

 Engagement  with the text  is assured;  exam ples used are fully 
relevant  

 Where response requires considerat ion of two or more features, 
a percept ive, balanced approach is evident  



 

 

   Ou r  Tow n  -  Th o r n t on  W i ld er  
 

Quest ion 
Number 

I ndicat ive content  

7 ( a)  Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  

r ew ar d  p o in t s w h ich  ar e clear ly  b ased  on  ev id en ce f r om  t h e t ex t . 

Th is i s n o t  an  ex h au st iv e l i st  b u t  t h e f o l low in g  p o in t s ar e l i k e ly  t o  

b e m ad e:  

 Mrs Webb is Em ily's m other;  Mrs Gibbs is George's m other. Em ily 
becom es a m other during the play but  dies in childbir th at  the end 
of Act  2. Motherhood is presented as an im portant  part  of the 
play’s narrat ive st ructure as the cycle of bir th, love, m arr iage and 
death unfolds  

 Mrs Gibbs and Mrs Webb are, arguably, stereotyped by Wilder who 
shows them  in t radit ional roles, feeding their  children and sending 
them  to school:  ‘They brought  up two children apiece, washed, 
cleaned the house’. The Stage Manager states that  he is im pressed 
by their  stam ina, not ing:  ‘they have cooked three m eals a day – 
one of them  for twenty years, the other for forty ’. They share 
household jobs together and discuss selling a piece of furniture to 
finance a t r ip abroad. Both belong to the church choir and discuss 
the organist ’s dr inking problem s  

 Mrs Gibbs is descended from  a long line of Grover 's Corners 
residents. She is described as a ‘plum p, pleasant  wom an in her 
m iddle thir t ies’. She has never achieved her dream  of visit ing 
Paris, which gives an elem ent  of pathos to her life. I t  is Mrs Gibbs 
who, on the m orning of Em ily and George’s wedding, rem arks:  
‘People are m eant  to go through life two by two. ’Tain’t  natural to 
be lonesom e’. She is the only resident  of Grover’s Corners who 
dream s of leaving the town   

 Mrs Gibbs dies of pneum onia before she can fulfil her dream  of 
going to Paris. Hers is an unexpected death, dem onst rat ing one of 
Wilder’s key m essages:  that  death m ay com e before a person's 
dream s are fulfilled. She plays a m aternal role even after death, 
act ing as a caring spir it  when Em ily first  arr ives am ong the dead. 
As a spir it  she finds out  that  her legacy of $350 helped to finance 
George and Em ily’s farm . More im portant ly, she supports Em ily in 
developing pat ience:  looking forward rather than back to the life 
she cannot  return to  

 Mrs Webb is described as ‘a thin, cr isp wom an’. She focuses on the 
health and happiness of her children, stat ing:  ‘I ’d rather have m y 
children healthy than br ight ’.  Her character is quite two-  
dim ensional;  she becom es representat ive of m others in general.  
Mrs Webb chooses the dress that  Em ily will wear to school and, 
when Mr Webb sees his daughter looking out  of the window late at  
night , he com m ents that  she had bet ter not  let  her m other catch her 
on a school night   

 Em ily dies during the bir th of her second child. She dies prem aturely 
and without  a chance to prepare herself.  She m isses her young 
fam ily and longs to return to Grover’s Corners, but  learns that  going 
back is fut ile. She teaches the audience that  they should appreciate 
everything in life, including the unique power of a m other’s love for 
her children.  



 

 

 

Level Mark A01/ A02/ A04 

 0 No rewardable mater ial.

Lev el  

1  
1-6  Lim ited knowledge and understanding of the text  evident  in 

the response 
 Comments about  the writer ’s use of 

characterisat ion/ them e/ plot / set t ing for literary effect  show 
lim ited appreciat ion of the writer ’s craft  

 Engagement  with the text  is basic;  examples used are of 
lim ited relevance 

 Where response requires considerat ion of two or more 
features, lim ited balance is evident  

Lev el  

2  
7-12  Some knowledge and understanding of the text  evident  in the 

response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show 
some appreciat ion of the writer’s craft  

 Some engagem ent  with the text  is evident ;  examples used 
are of part ial relevance 

 Where response requires considerat ion of two or more 
features, part ial balance is evident  

Lev el  

3  
13-18  Sound knowledge and understanding of the text  evident  in the 

response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show 
sound appreciat ion of the writer ’s craft  

 Engagement  with the text  is sound;  examples used are clearly 
relevant  

 Where response requires considerat ion of two or more 
features, a clear balance is evident  

Lev el  

4  
19-24  Thorough knowledge and understanding of the text  evident  in 

the response 
 Comments about  the writer ’s use of 

characterisat ion/ them e/ plot / set t ing for literary effect  show 
sustained appreciat ion of the wr iter ’s craft  

 Engagement  with the text  is sustained;  examples used are 

fully relevant  
 Where response requires considerat ion of two or more 

features, a thorough, balanced approach is evident  

Lev el  

5  
25-30  Assured knowledge and understanding of the text  evident  in 

the response 
 Comments about  the writer ’s use of 

characterisat ion/ theme/ plot / set t ing for literary effect  show a 
percept ive appreciat ion of the wr iter’s craft  

 Engagement  with the text  is assured, exam ples used are fully 
relevant  

 Where response requires considerat ion of two or more 
features, a percept ive, balanced approach is evident  



 

 

   Ou r  Tow n  -  Th o r n t on  W i ld er  

 
Quest ion 
Number 

I ndicat ive content  

7 ( b )  Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  

r ew ar d  p o in t s w h ich  ar e clear ly  b ased  on  ev id en ce f r om  t h e t ex t . 

Th is i s n o t  an  ex h au st iv e l i st  b u t  t h e f o l low in g  p o in t s ar e l i k e ly  t o  b e 

m ad e:  

 

 Grover's Corners is Wilder 's creat ion of a sm all Am erican town early in 
the twent ieth century. I t  would have been typical of m any in the 
United States at  the t im e the play was writ ten. Grover 's Corners is 
hom e to a diverse range of characters through whom  Wilder presents 
his key m essage of carpe diem . Births, m arr iages and deaths take 
place just  as they would in any com m unity  
 

 the audience is presented with an alm ost  idyllic scene of com m unity 
harm ony:  'Nice town, y'know what  I  m ean?' The day- to-day business 
of life secures the safe, if unevent ful, context  for events. The Stage 
Manager com m ents on its ordinary nature:  'Nobody very rem arkable 
ever com e out  of it ,  's far as we know'   

 
 those who live in Grover’s Corners regular ly m ake the t im e to connect  

with one another whether through br ief chats with Howie Newsom e, 
the m ilkm an, or sm all talk with Constable Warren. Howie's part  in 
every m orning scene highlights the com fort ing predictabilit y of life in 
the town as well as in the wider hum an experience. The m ost  
prom inent  interpersonal relat ionship in the play is the courtship and 
m arr iage of George and Em ily;  Wilder suggests that  love epitom ises 
hum an creat ivity and achievem ent  
 

 the solidity and perm anence of the town are juxtaposed with the 
t ransience of hum an life, which is prey to the ravages of t im e. I n Act  I ,  
ent it led ‘Daily Life’, the Stage Manager speaks of the value of rout ine 
and daily act ivity. Sim ple acts such as eat ing breakfast  and feeding 
chickens becom e subjects of dram at ic scenes, indicat ing the 
significance Wilder sees in such seem ingly m undane events 

 
 Wilder highlights the im portance of Grover 's Corners when the Stage 

Manager speaks of the im portance of preserving the everyday history 
of the com m unity in a t im e capsule to be buried:  'So -  people a 
thousand years from  now -  this is the way we were in the provinces 
north of New York at  the beginning of the twent ieth century -  This is 
the way we were:  in our growing up and in our m arrying and in our 
living and in our dying' 
 

 the audience can relate to the characters’ daily rout ines;  they can also
em pathise with the fam iliar feelings of insecurity, growing up too fast , 
love and regret . The audience becom es aware at  the end of the play 
that  Grover 's Corners acts as a m icrocosm  of the world condensed into 
a sm all com m unity, with characters reflect ing the hopes and dream s, 
the failures and successes, of fam ilies everywhere. 

 



 

 

 

Level Mark A01/ A02/ A04 

 0 No rewardable mater ial.

Lev el  

1  
1-6  Lim ited knowledge and understanding of the text  evident  in 

the response 
 Comments about  the writer ’s use of 

characterisat ion/ them e/ plot / set t ing for literary effect  show 
lim ited appreciat ion of the writer ’s craft  

 Engagement  with the text  is basic;  examples used are of 
lim ited relevance 

 Where response requires considerat ion of two or more 
features, lim ited balance is evident  

Lev el  

2  
7-12  Some knowledge and understanding of the text  evident  in the 

response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show 
some appreciat ion of the writer’s craft  

 Some engagem ent  with the text  is evident ;  examples used 
are of part ial relevance 

 Where response requires considerat ion of two or more 
features, part ial balance is evident  

Lev el  

3  
13-18  Sound knowledge and understanding of the text  evident  in the 

response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show 
sound appreciat ion of the writer ’s craft  

 Engagement  with the text  is sound;  examples used are clearly 
relevant  

 Where response requires considerat ion of two or more 
features, a clear balance is evident  

Lev el  

4  
19-24  Thorough knowledge and understanding of the text  evident  in 

the response 
 Comments about  the writer ’s use of 

characterisat ion/ them e/ plot / set t ing for literary effect  show 
sustained appreciat ion of the wr iter ’s craft  

 Engagement  with the text  is sustained;  examples used are 

fully relevant  
 Where response requires considerat ion of two or more 

features, a thorough, balanced approach is evident  

Lev el  

5  
25-30  Assured knowledge and understanding of the text  evident  in 

the response 
 Comments about  the writer’s use of 

characterisat ion/ them e/ plot / set t ing for literary effect  show a 
percept ive appreciat ion of the wr iter’s craft  

 Engagement  with the text  is assured;  exam ples used are fully 
relevant  

 Where response requires considerat ion of two or more 
features, a percept ive, balanced approach is evident  



 

 

 

 Pr ide an d  Pr ej u d ice -  Jan e Au st en  
 

Quest ion 
Number 

I ndicat ive content  

8 ( a)  Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  

r ew ar d  p o in t s w h ich  ar e clear ly  b ased  on  ev id en ce f r om  t h e t ex t . 

Th is i s n o t  an  ex h au st iv e l i st  b u t  t h e f o l low in g  p o in t s ar e l i k e ly  t o  b e 

m ad e:  

 Charlot te Lucas is 27 years old and a fr iend of Elizabeth. I t  can be 
argued that  her approach to m arr iage is pragm at ic and sensible as 27 
was a relat ively advanced age for a wom an to be unm arr ied at  the 
t im e Austen was writ ing. I t  is a shock to Elizabeth when Charlot te 
accepts the proposal of Mr Collins 

 Charlot te herself adm its Mr Collins is 'neither sensible nor agreeable'. 
Mr Collins had previously sought  the hand of Jane and then Elizabeth 
before set t ling his hopes on Charlot te Lucas 

 Charlot te has a very different  view on m arr iage from  Elizabeth who 
seeks a union based on t rue love and com pat ibilit y. Charlot te notes:  
'happiness in m arr iage is ent irely a m at ter of chance' 

 Charlot te is selfless in that  she wishes to leave her parents' hom e to 
avoid being a drain on their  resources. Arguably she is wrong to 
com prom ise her happiness by m arrying a m an she does not  love, but  
she is m ot ivated by pract icality 

 at  a period of t im e when wom en had few opt ions other than m arr iage, 
Charlot te knows, without  being pret ty or independent ly wealthy, her 
choices are lim ited. She m arr ies Mr Collins 'solely from  the pure and 
disinterested desire of an establishm ent '.  Her brothers are relieved 
about  the union because they know she will not  be dependent  on them  

 Charlot te believes that  m arr iage is 'the only honourable provision for 
well-educated young wom en of sm all fortune' 

 different  responses to Charlot te's m arr iage to Mr Collins include pity, 
respect  or condem nat ion. Elizabeth is highly unim pressed by 
Charlot te's decision after being told of the engagem ent  face to face. 
Charlot te accepts Mr Collins the day after Elizabeth rejects him  but  
sees no problem  with this, t rying to calm  her fr iend:  'When you have 
had t im e to think it  over, I  hope you will be sat isfied by what  I  have 
done. I  am  not  rom ant ic, you know' 

 six weeks after the wedding, Mr Collins m eets Elizabeth for breakfast  
and m akes the claim  that  he and Charlot te share a happy and 
congenial relat ionship:  'My dear Charlot te and I  have but  one m ind 
and one way of thinking'. I n his view the m arr iage is successful 

 Charlot te t r ies to find contentm ent  in her m arr iage to Mr Collins by 
focusing on her dom est ic situat ion. When Elizabeth visits their  hom e, 
Charlot te dem onst rates how she has arranged her house to avoid 
spending m uch t im e with Mr Collins. She cleverly places her sit t ing 
room  at  the back of the house in order to avoid spending t im e with 
her husband. She chooses not  to hear when he m akes em barrassing 
rem arks in public 

 Charlot te's m arr iage presents a cont rast  to the rom ant ic relat ionship 
of Elizabeth and Darcy and shows that  not  all couples need to be the 
sam e in their  partnerships.  



 

 

 
Level Mark A01/ A02/ A04 

 0 No rewardable mater ial. 

Lev el  

1  
1-6  Lim ited knowledge and understanding of the text  evident  in 

the response 
 Comments about  the writer ’s use of 

characterisat ion/ them e/ plot / set t ing for literary effect  show 
lim ited appreciat ion of the writer ’s craft  

 Engagement  with the text  is basic;  examples used are of 
lim ited relevance 

 Where response requires considerat ion of two or more 
features, lim ited balance is evident  

Lev el  

2  
7-12  Some knowledge and understanding of the text  evident  in the 

response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show 
some appreciat ion of the writer’s craft  

 Some engagem ent  with the text  is evident ;  examples used 
are of part ial relevance 

 Where response requires considerat ion of two or more 
features, part ial balance is evident  

Lev el  

3  
13-18  Sound knowledge and understanding of the text  evident  in the 

response 
 Comments about  the writer ’s use of 

characterisat ion/ them e/ plot / set t ing for literary effect  show 
sound appreciat ion of the writer ’s craft  

 Engagement  with the text  is sound;  examples used are clearly 
relevant  

 Where response requires considerat ion of two or m ore 
features, a clear balance is evident  

Lev el  

4  
19-24  Thorough knowledge and understanding of the text  evident  in 

the response 
 Comments about  the writer ’s use of 

characterisat ion/ them e/ plot / set t ing for literary effect  show 
sustained appreciat ion of the wr iter ’s craft  

 Engagement  with the text  is sustained;  examples used are 
fully relevant  

 Where response requires considerat ion of two or more 
features, a thorough, balanced approach is evident  

Lev el  

5  
25-30  Assured knowledge and understanding of the text  evident  in 

the response 
 Comments about  the writer ’s use of 

characterisat ion/ them e/ plot / set t ing for literary effect  show a 
percept ive appreciat ion of the wr iter’s craft  

 Engagement  with the text  is assured;  exam ples used are fully 
relevant  

 Where response requires considerat ion of two or more 
features, a percept ive, balanced approach is evident  



 

 

 Pr ide an d  Pr ej u d ice -  Jan e Au st en  
 

Quest ion 
Number 

I ndicat ive content  

8 ( b )  Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  

r ew ar d  p o in t s w h ich  ar e clear ly  b ased  on  ev id en ce f r om  t h e t ex t . 

Th is i s n o t  an  ex h au st iv e l i st  b u t  t h e f o l low in g  p o in t s ar e l i k e ly  t o  b e 

m ad e:  

 

 the wider plot  of the novel revolves around m oney as the five Bennet  
daughters will have no m eans of financially support ing them selves when 
their  father dies and their  house is given to Mr Collins through 
entailm ent . This increases the pressure on the Bennets to find husbands 
for their  daughters in a t im e when financial security for wom en was 
based on finding a good m atch in m arr iage 

 Mr Darcy is an eligible bachelor who is 'handsom e' but , m ore im portant ly, 
wealthy:  ‘Mr Darcy soon drew the at tent ion of the room  by his fine, tall 
person, handsom e features, noble m ien, and the report  which was in 
general circulat ion within five m inutes after his ent rance, of his having 
ten thousand a year’. Unlike his aunt , Lady Catherine, Mr Darcy does not  
use his resources to influence others but  rather to do good, for exam ple 
his t reatm ent  of his em ployees and tenants, as Mrs Reynolds warm ly 
states to Elizabeth 

 Wickham ’s debts are used as a m eans of port raying his bad character. 
His reputat ion as a dashing officer is crushed when he elopes with Lydia. 
After he has fled with Lydia, his gam bling debts, considered debts of 
honour, com e to light . Wickham ’s reputat ion in Meryton is badly 
dam aged when these debts are m ade public 

 m arriage and m oney are bound together with the im portance of m aking 
a good m atch, essent ial for m ost  young wom en in the novel. Mrs 
Bennet 's quest  to find partners for her daughters is very am using but  
there are serious im plicat ions for the whole fam ily if she is unsuccessful. 
Mr Bingley’s arr ival in Netherfield br ings m uch excitem ent . He is seen as 
a very good m atch for Jane because of his high financial status. He has 
inherited his father’s m oney m ade from  business. He is easily led by his 
old fr iend, Darcy, to distance him self from  Jane Bennet   

 the source of a person’s m oney was im portant  at  the t im e Austen was 
writ ing. There is som e em phasis on the difference between old and new 
m oney in this novel. Darcy’s wealth is inherited;  Bingley’s com es from  his 
father’s business but  Sir  William  Lucas is looked down upon because he 
used to be in t rade in Meryton. Austen notes that  he had m ade a 
‘tolerable fortune’ and received a knighthood but  that  this had ‘given him  
a disgust ’ for both his town and business. He has m oved his fam ily to 
Lucas Lodge, away from  Meryton, but  ironically Austen shows that  he is 
not  respected as an equal by his wealthy neighbours who m ock him   

 in Elizabeth’s conversat ions with Darcy about  m arr iage, the subject  of 
m oney is brought  up:  ‘And pray what  is the usual pr ice of an earl’s 
younger son? Unless the elder brother is very sickly, I  suppose you would 
not  ask above fifty thousand pounds’. This shows the reader the m ale 
perspect ive on inheritance issues that  put  younger sons in a fam ily in a 
m uch r iskier situat ion than their  older m ale siblings.  

 

 



To  

 

 
Level Mark A01/ A02/ A04 

 0 No rewardable mater ial. 

Lev el  

1  
1-6  Lim ited knowledge and understanding of the text  evident  in 

the response 
 Comments about  the writer ’s use of 

characterisat ion/ them e/ plot / set t ing for literary effect  show 
lim ited appreciat ion of the writer ’s craft  

 Engagement  with the text  is basic;  examples used are of 
lim ited relevance 

 Where response requires considerat ion of two or more 
features, lim ited balance is evident  

Lev el  

2  
7-12  Some knowledge and understanding of the text  evident  in the 

response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show 
some appreciat ion of the writer’s craft  

 Some engagem ent  with the text  is evident ;  examples used 
are of part ial relevance 

 Where response requires considerat ion of two or more 
features, part ial balance is evident  

Lev el  

3  
13-18  Sound knowledge and understanding of the text  evident  in the 

response 
 Comments about  the writer ’s use of 

characterisat ion/ them e/ plot / set t ing for literary effect  show 
sound appreciat ion of the writer ’s craft  

 Engagement  with the text  is sound;  examples used are clearly 
relevant  

 Where response requires considerat ion of two or more 
features, a clear balance is evident  

Lev el  

4  
19-24  Thorough knowledge and understanding of the text  evident  in 

the response 
 Comments about  the writer ’s use of 

characterisat ion/ them e/ plot / set t ing for literary effect  show 
sustained appreciat ion of the wr iter ’s craft  

 Engagement  with the text  is sustained;  examples used are 
fully relevant  

 Where response requires considerat ion of two or more 
features, a thorough, balanced approach is evident  

Lev el  

5  
25-30  Assured knowledge and understanding of the text  evident  in 

the response 
 Comments about  the writer ’s use of 

characterisat ion/ them e/ plot / set t ing for literary effect  show a 
percept ive appreciat ion of the wr iter’s craft  

 Engagement  with the text  is assured;  exam ples used are fully 
relevant  

 Where response requires considerat ion of two or more 
features, a percept ive, balanced approach is evident  

 
 
 
 
 
 



To  Ki l l  a  Mock in g b i r d  –  Har p er  Lee  

 

Quest ion 
Number 

I ndicat ive content  

9 ( a)  Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  

r ew ar d  p o in t s w h ich  ar e clear ly  b ased  on  ev id en ce f r om  t h e t ex t . Th is 

i s n o t  an  ex h au st iv e l i st  b u t  t h e f o l low in g  p o in t s ar e l i k e ly  t o  b e 

m ad e:  

 the Ewell fam ily is large and includes Bob, Mayella and Burr is. Bob's 
wife is dead and he has eight  children for whom  he does lit t le. At  the 
start  of the novel, Scout  says:  ' I  m aintain that  the Ewells started it  all.  
At t icus said the Ewells had been the disgrace of Maycom b for three 
generat ions'. The Ewells live on the edge of Maycom b's dum p in an old, 
run-down cabin and they would have been considered ‘white t rash’ 

 Burris Ewell arr ives at  school on Scout 's first  day and is described by 
Chuck Lit t le as 'a hard-down m ean one'. He states that  he will not  be 
com ing to school again. He is dishevelled and unpleasant , r iddled with 
lice. He calls Miss Caroline a 'snot -nosed slut  of a schoolteacher ' 

 Bob Ewell is a coarse m an, an alcoholic with no job and racist  views. He 
is ignorant  and fuelled by hate. He is the only m an Scout  ever heard of 
who 'was fired from  the WPA for laziness'.  He abuses Mayella Ewell 
him self but  accuses Tom  Robinson of rape as he will not  tolerate anyone 
saying that  Mayella t r ied to seduce Tom . The idea of a white wom an 
t rying to kiss a black m an would have been scandalous in the racist  
context  of the Maycom b com m unity. His language is coarse and base 
when he accuses Tom :  'I  seen that  black nigger yonder rut t in' on m y 
Mayella! ' 

 Mayella Ewell is 19 at  the t im e of Tom  Robinson's t r ial. The reader m ay 
feel som e pity for her as she is abused by her father and, as the oldest  
child, forced to br ing up her seven brothers and sisters. She is so lonely 
that  she t raps the kindly Tom  Robinson, a local negro m an, by invit ing 
him  into the house on the pretence of helping her with lit t le jobs;  at  her 
request  he 'busts up a chiffarobe'. She saves up m oney for weeks so 
that  she can send her brothers and sisters to get  ice cream , leaving her 
alone with Tom  Robinson. When she at tem pts to kiss him , Tom  stops 
her and it  is this reject ion alongside her fear of her father that  leads her 
to lie that  Tom  has assaulted her 

 in court , Mayella m aintains her lie even though she is put  under 
pressure in the witness stand by At t icus. She is very uncom fortable 
when At t icus t reats her with respect , accusing him  of taunt ing and 
m aking fun of her:  'Your fancy airs don't  com e to nothin' -  your 
m a'am in' and Miss Mayeller in' don't  com e to nothin',  Mr Finch'. Her false 
accusat ions result  in Tom 's eventual convict ion and death  

 Bob Ewell takes revenge on At t icus for exposing his lies and abusiveness 
at  Tom 's t r ial.  At t icus acknowledges:  'I  dest royed his last  shred of 
credibilit y at  that  t r ial,  if he had any to begin with'.  Bob even pesters 
Helen Robinson, Tom 's wife, outside her workplace  

 even though Tom  is convicted, Bob takes revenge on At t icus by 
at tacking Jem  and Scout  as they walk hom e from  the Pageant  on 
Halloween. I n defending the children from  Bob Ewell’s knife at tack Boo 
Radley accidentally turns the knife on Bob, killing him .  

 
 



 

 

 

Level Mark A01/ A02/ A04 

 0 No rewardable mater ial.

Lev el  

1  
1-6  Lim ited knowledge and understanding of the text  evident  in the 

response 
 Comments about  the writer ’s use of 

characterisat ion/ them e/ plot / set t ing for literary effect  show lim ited 
appreciat ion of the wr iter’s craft  

 Engagement  with the text  is basic;  examples used are of lim ited 
relevance 

 Where response requires considerat ion of two or more features, 
lim ited balance is evident  

Lev el  

2  
7-12  Some knowledge and understanding of the text  evident  in the 

response 

 Comments about  the writer ’s use of 
characterisat ion/ theme/ plot / set t ing for literary effect  show some 
appreciat ion of the wr iter’s craft  

 Some engagem ent  with the text  is evident ;  examples used are of 
part ial relevance 

 Where response requires considerat ion of two or more features, 
part ial balance is evident  

Lev el  

3  
13-18  Sound knowledge and understanding of the text  evident  in the 

response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show sound 
appreciat ion of the wr iter’s craft  

 Engagement  with the text  is sound;  examples used are clearly 
relevant  

 Where response requires considerat ion of two or m ore features, a 
clear balance is evident  

Lev el  

4  
19-24  Thorough knowledge and understanding of the text  evident  in the 

response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show sustained 
appreciat ion of the wr iter’s craft  

 Engagement  with the text  is sustained;  examples used are fully 
relevant  

 Where response requires considerat ion of two or more features, a 
thorough, balanced approach is evident  

Lev el  

5  
25-30  Assured knowledge and understanding of the text  evident  in the 

response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show a 
percept ive appreciat ion of the wr iter’s craft  

 Engagement  with the text  is assured;  exam ples used are fully 
relevant  

 Where response requires considerat ion of two or more features, a 
percept ive, balanced approach is evident  



 

 

  To  Ki l l  a  Mock in g b i r d  -  Har p er  Lee  

 
Quest ion 
Number 

I ndicat ive content  

9 ( b )  Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  

r ew ar d  p o in t s w h ich  ar e clear ly  b ased  on  ev id en ce f r om  t h e 

t ex t . Th is i s n o t  an  ex h au st iv e l i st  b u t  t h e f o l low in g  p o in t s ar e 

l i k e ly  t o  be m ad e:  

 the them e of courage takes a num ber of different  form s in the 
novel including m oral courage, physical courage and innocent , 
child- like courage 

 At t icus uses the suffer ing and courage of Mrs Dubose to teach his 
children a lesson. Her bat t le with m orphine addict ion dem onst rates 
the courage in her character and, even though she is prejudiced, 
At t icus adm ires her st rength of will.  He sends Jem  to read to her 
as a lesson in fort itude. She is a content ious character in som e 
respects but  Harper Lee shows the reader that  there can be good 
points in everyone through her stoical at t itude to suffer ing. She 
chooses to die ‘beholden to nothing and no-one’  

 Jem ’s courage changes and develops as the novel progresses. 
Towards the beginning it  is rash and im pulsive, leading to his 
acceptance of the dare to run up to the Radley Place and touch it .  
Later Jem  displays m oral courage when he reveals the 
whereabouts of the runaway, Dill.  He is able to understand the 
concern and dist ress that  Dill’s parents m ust  be enduring and tells 
At t icus, breaking ‘the rem aining code of childhood’  

 At t icus dem onst rates courage throughout  the novel, shoot ing a 
m ad dog in one shot  and defending Tom  Robinson against  his 
accusers. He is aware of the levels of prejudice in Maycom b but  
cont inues to do what  he knows is r ight . This can also be seen in 
the confrontat ion with the lynch m ob when At t icus puts him self 
between the angry crowd and Tom , protect ing his vulnerable client  

 Tom ’s at tem pt  to escape pr ison could be seen as courageous and 
Boo’s act ions in saving the children from  Bob Ewell dem onst rate 
heroic courage. Boo’s t im ely intervent ion adds a tone of adventure 
to the them e of courage. His fort itude in coping with the isolated 
life he leads can be seen as bravery 

 Dill shows courage in his escape from  his stepfather to return to 
Maycom b. He m akes up tall tales to help him  deal with the 
com plexit ies of his life, which is a form  of courage as it  is his 
coping m echanism  

 Scout ’s courage is clear when she stops fight ing at  the request  of 
At t icus. She used to fight  frequent ly but  when At t icus asks her to 
stop she does so, even though she describes it  as ‘a policy of 
cowardice’. She also shows courage when she faces the lynch m ob 
even though she does not  fully understand the danger she is in 

 Boo Radley shows courage when he intervenes to save Jem  and 
Scout  from  Bob Ewell who at tacks them  on the way hom e from  the 
Halloween Pageant . He st ruggles with Bob who is arm ed with a 
knife and Bob dies in the altercat ion. Boo puts aside his fear of 
society when he carr ies the unconscious Jem  back to his hom e to 
be t reated for his injur ies.   

 



 

 

 

Level Mark A01/ A02/ A04 

 0 No rewardable mater ial.

Lev el  

1  
1-6  Lim ited knowledge and understanding of the text  evident  in 

the response 
 Comments about  the writer ’s use of 

characterisat ion/ them e/ plot / set t ing for literary effect  show 
lim ited appreciat ion of the writer ’s craft  

 Engagement  with the text  is basic;  examples used are of 
lim ited relevance 

 Where response requires considerat ion of two or more 
features, lim ited balance is evident  

Lev el  

2  
7-12  Some knowledge and understanding of the text  evident  in 

the response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show 
some appreciat ion of the writer’s craft  

 Some engagem ent  with the text  is evident ;  examples used 
are of part ial relevance 

 Where response requires considerat ion of two or more 
features, part ial balance is evident  

Lev el  

3  
13-18  Sound knowledge and understanding of the text  evident  in 

the response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show 
sound appreciat ion of the writer ’s craft  

 Engagement  with the text  is sound;  examples used are 
clear ly relevant  

 Where response requires considerat ion of two or more 
features, a clear balance is evident  

Lev el  

4  
19-24  Thorough knowledge and understanding of the text  evident  

in the response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show 
sustained appreciat ion of the wr iter ’s craft  

 Engagement  with the text  is sustained;  examples used are 
fully relevant  

 Where response requires considerat ion of two or more 
features, a thorough, balanced approach is evident  

Lev el  

5  
25-30  Assured knowledge and understanding of the text  evident  in 

the response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show 
a percept ive appreciat ion of the writer ’s craft  

 Engagement  with the text  is assured;  exam ples used are 
fully relevant  

 Where response requires considerat ion of two or more 
features, a percept ive, balanced approach is evident  



 

 

Th e En g l ish  Teach er  -  R K Nar ay an  
 

Quest ion 
Number 

I ndicat ive content  

1 0 ( a)  Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  

sh ou ld  r ew ar d  p o in t s w h ich  ar e clear ly  b ased  on  ev id en ce 

f r om  t h e t ex t . Th is i s n o t  an  ex h au st iv e l i st  b u t  t h e f o l low in g  

p o in t s ar e l i k e ly  t o  b e m ad e:  

 The English Teacher  is an autobiographical novel, with Susila 
represent ing Narayan’s own wife, Rajam . Leela is part  of the 
author’s own life as well as the novel's st ructure. This adds a 
sense of realism  and genuine feeling to the narrat ive that  enable 
an em ot ional connect ion with the reader 

 Leela is the young daughter of Krishna and Susila. At  the 
beginning of the novel she lives with her m other and 
grandparents away from  her father. Her arr ival in Krishna’s life 
along with her m other provides a catalyst  for change in his 
out look and way of life 

 when they are learning to live together, Leela is inst rum ental in 
prevent ing her parents from  arguing, saying:  ‘Are you fight ing?’ 
which prom pts them  to stop. Susila and Krishna are both anxious 
about  her health and wellbeing. Susila says:  ‘I f she starts crying 
no one can stop her’.  I n m any ways her parents are as 
dependent  on Leela as she is on them . Krishna is m oved by her 
desire to spend t im e with him :  ‘At  night  she waited for m e ... ,  
hugged and clung to m e, sat  on m y lap while I  ate m y dinner, 
and prat t led away about  all the day’s act ivit ies’  

 Krishna spoils Leela, for exam ple when he wants to give her ‘j ust  
a lit t le of his t iffin’. He does worry that  this will m ake her unwell.  
Leela keeps Krishna em ot ionally connected with the world after 
Susila’s death from  typhoid as ‘his one aim  in life is to m ake sure 
that  she did not  feel the absence of her m other’. She gives 
Krishna a reason to go on living after he loses his wife. He begs 
to be sent  to ‘those [ funeral]  fires’ in a desperate plea to God, 
but  he stops him self when he thinks of Leela:  ‘The child!  The 
child! ’  

 Leela acts as a teacher to Krishna, showing him  dom est ic 
contentedness that , pr ior to her arr ival, he had not  experienced. 
The Headm aster states ‘one can learn a great  deal’ from  children. 
Leela’s constant  quest ioning of Krishna helps him  develop his 
way of thinking as he m ust  consider ideas that  would never 
t rouble an adult :  ‘Why is that  door closed?’ and ‘Why are you 
closing your eyes?’  

 Leela provides a link between Krishna and Susila. She is a 
physical link between them  as she is their  child but  she also 
provides a spir itual link. Leela at tends the pre-school where 
Krishna m eets the Headm aster. She eventually goes to live with 
her grandparents when Krishna becom es m ore closely and 
direct ly linked to Susila’s spir it .  He gains enlightenm ent  and, it  
can be argued, no longer needs Leela’s physical presence 
because of this.  

 

 



 

 

 
Level Mark A01/ A02/ A04 

 0 No rewardable mater ial. 

Lev el  

1  
1-6  Lim ited knowledge and understanding of the text  evident  in 

the response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show 
lim ited appreciat ion of the writer ’s craft  

 Engagement  with the text  is basic;  examples used are of 
lim ited relevance 

 Where response requires considerat ion of two or more 
features, lim ited balance is evident  

Lev el  

2  
7-12  Some knowledge and understanding of the text  evident  in 

the response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show 
some appreciat ion of the writer’s craft  

 Some engagem ent  with the text  is evident ;  examples used 
are of part ial relevance 

 Where response requires considerat ion of two or more 
features, part ial balance is evident  

Lev el  

3  
13-18  Sound knowledge and understanding of the text  evident  in 

the response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show 
sound appreciat ion of the writer ’s craft  

 Engagement  with the text  is sound;  examples used are 
clear ly relevant  

 Where response requires considerat ion of two or more 
features, a clear balance is evident  

Lev el  

4  
19-24  Thorough knowledge and understanding of the text  evident  

in the response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show 
sustained appreciat ion of the wr iter ’s craft  

 Engagement  with the text  is sustained;  examples used are 
fully relevant  

 Where response requires considerat ion of two or more 
features, a thorough, balanced approach is evident  

Lev el  

5  
25-30  Assured knowledge and understanding of the text  evident  in 

the response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show 
a percept ive appreciat ion of the writer ’s craft  

 Engagement  with the text  is assured;  exam ples used are 
fully relevant  

 Where response requires considerat ion of two or more 
features, a percept ive, balanced approach is evident  



 

 

 Th e En g l i sh  Teach er  -  R K Nar ay an  
 

Quest ion 
Number 

I ndicat ive content  

1 0 ( b )  Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  

sh ou ld  r ew ar d  p o in t s w h ich  ar e clear ly  b ased  on  ev id en ce 

f r om  t h e t ex t . Th is i s n o t  an  ex h au st iv e l i st  b u t  t h e f o l low in g  

p o in t s ar e l i k e ly  t o  b e m ad e:  

 different  types of journeys are of great  im portance in the novel 
and take several form s. These include spir itual, em ot ional and 
physical journeys. The cent ral journey of the narrat ive involves 
Krishna’s personal developm ent  from  dissat isfact ion with life to 
contentm ent  and happiness. This journey of personal 
developm ent  takes place as a result  of a series of unpredictable 
events  

 physical j ourneys in the novel include:  Krishna’s walk down to 
the r iver;  his visit  with Susila to view the house they hope to 
m ove to;  and his t r ip to see the m edium , when he follows the 
young boy who presents him  with Susila’s m essage. Often 
these physical journeys show different  features of life in I ndia  

 an uglier side is exposed through the descript ion of the toilet  
where Susila catches the typhoid that  kills her. After Susila's 
death, Krishna visits the st reet  where the Headm aster lives. I t  
has poor sanitat ion and is a place where ‘unkem pt  and wild-
looking children rolled about  in the dust ’.  Kr ishna’s journey 
here shows that , even for those of relat ively high standing, 
condit ions in I ndia can be difficult  

 Krishna’s journey as a husband and father is a significant  part  
of the novel as he learns to live a different  kind of life with his 
fam ily. This cont rasts starkly with his life as a single academ ic 
working at  the university in a m onotonous rout ine 

 Krishna thinks that  his and Susila’s visits to see houses should 
be an ordered experience, but  instead Susila br ings 
unpredictabilit y, such as walking barefoot  and get t ing locked in 
the infected toilet . I t  is Susila who wants to m ake the diversion 
to the r iver while the rat ional Krishna would have chosen the 
m ost  direct  route  

 Krishna’s spir itual enlightenm ent  is a type of journey for him . 
He develops through his journey of gr ief at  the loss of his wife. 
At  first , his m isery at  her loss prom pts him  to consider taking 
his own life. He carr ies on because of his obligat ions to his 
daughter, Leela. Eventually he is contacted by a m edium , via a 
m essage from  a young boy, and begins to m editate and 
interact  with his wife’s spir it .  He reaches the point  by the end of 
the novel where he is able to com m unicate with her direct ly  

 ult im ately Krishna's t ravels lead him  to a state of physical 
peace and contentm ent  where he ceases to need earthly things 
such as m oney or work, instead com m unicat ing direct ly with his 
dead wife:  ‘“Susila!  Susila! ”  I  cr ied’. Previously he has m ocked 
his wife’s spir itual devot ion:  ‘Oh!  Becom ing a yogi! ’ He now 
relies on her guidance from  beyond the grave, which indicates 
that  he has reached his dest inat ion as he finds t rue happiness 
in his existence.  

 



 

 

 

Level Mark A01/ A02/ A04 

 0 No rewardable mater ial. 

Lev el  1  1-6  Lim ited knowledge and understanding of the text  evident  in 
the response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show 
lim ited appreciat ion of the writer ’s craft  

 Engagement  with the text  is basic;  examples used are of 
lim ited relevance 

 Where response requires considerat ion of two or more 
features, lim ited balance is evident  

Lev el  2  7-12  Some knowledge and understanding of the text  evident  in the 
response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show 
some appreciat ion of the writer’s craft  

 Some engagem ent  with the text  is evident ;  examples used are 
of part ial relevance 

 Where response requires considerat ion of two or more 
features, part ial balance is evident  

Lev el  3  13-18  Sound knowledge and understanding of the text  evident  in the 
response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show 
sound appreciat ion of the writer ’s craft  

 Engagement  with the text  is sound;  examples used are clearly 
relevant  

 Where response requires considerat ion of two or more 
features, a clear balance is evident  

Lev el  4  19-24  Thorough knowledge and understanding of the text  evident  in 
the response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show 
sustained appreciat ion of the wr iter ’s craft  

 Engagement  with the text  is sustained;  examples used are 
fully relevant  

 Where response requires considerat ion of two or more 
features, a thorough, balanced approach is evident  

Lev el  5  25-30  Assured knowledge and understanding of the text  evident  in 
the response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show a 
percept ive appreciat ion of the wr iter’s craft  

 Engagement  with the text  is assured;  exam ples used are fully 
relevant  

 Where response requires considerat ion of two or more 
features, a percept ive, balanced approach is evident  



 

 

 Of  Mice an d  Men  -  Joh n  St e in b eck  
 

Quest ion 
Number 

I ndicat ive content  

1 1 ( a)  Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  

r ew ar d  p o in t s w h ich  ar e clear ly  b ased  on  ev id en ce f r om  t h e t ex t . 

Th is i s n o t  an  ex h au st iv e l i st  b u t  t h e f o l low in g  p o in t s ar e l i k e ly  t o  b e 

m ad e:  

 

 Curley is the son of the ranch boss and therefore carries high status. 
Steinbeck describes him  as a ‘thin young man with a brown face, with 
brown eyes and a head of t ight ly cur led hair ’  

 Curley is immediately host ile to Lennie and George upon first  meet ing 
them. Steinbeck describes him  as cold when looking at  the men and 
describes how his ‘hands closed into fists’. He is part icular ly 
pugnacious in his approach to Lennie, t ry ing to dem and that  Lennie 
speaks to him  direct ly rather than let t ing George do the talking 

 Steinbeck also explores the character of Curley through the 
percept ions of others. Candy explains to the men that  Curley is ‘like a 
lot  of lit t le guys, hates big guys’.  Candy says that  Curley is a boxer:  
‘handy with his fists’.  He warns them  of Curley’s tendency to pick 
fights and also points out  the glove ‘fulla vaseline’ that  Cur ley wears 
to keep his hand soft  for his wife  

 Curley demonst rates jealousy when it  comes to his wife talking to any 
of the other ranch hands and t r ies to pick f ights, even with Slim . 
Steinbeck cont rasts Curley with Slim . Although Curley is the boss’s 
son, Slim  enjoys higher status on the ranch due to his calm  demeanour 
and skill at  his j ob. This makes Curley part icular ly jealous of Slim  but  
he st ill shows him  respect  

 the fight  scene between Curley and Lennie is part icular ly revealing of 
Curley’s character. He turns on Lennie after get t ing angry when 
Carlson calls him  a coward. Lennie’s sm ile angers Curley, who starts 
beat ing and punching Lennie. Curley’s aggression is evident  when 
George tells Lennie to ‘Get  him ’, Curley’s hand is crushed as Lennie 
finally defends himself.  Slim  successfully convinces him  to say that  he 
got  his hand caught  in a machine to save his reputat ion 

 Curley is an inconsiderate husband, visit ing the brothel in town even 
though he is marr ied. His wife descr ibes him  as ‘not  a nice fella’ and 
reveals that  she met  him  the night  she was disappointed by a broken 
prom ise from  a m an who said she could be in ‘the movies’. Curley 
seems to view his wife as a possession 

 Curley’s response to the death of his wife reflects his lack of care for 
her. He is far more interested in lynching Lennie than suffer ing any 
kind of upset  at  the loss of his wife. I t  is suggested by Slim  that  he 
should stay with his wife’s body but  he is determ ined to lead the posse 
to catch Lennie 

 Steinbeck presents Curley as having no empathy or understanding. 
He is the first  to com e upon the body of Lennie and notes that  he has 
been shot  in the back of the head. He shares Carlson’s confusion at  
George and Slim ’s sadness following Lennie’s death. 

 

 

 



 

 

 

Level Mark A01/ A02/ A04 

 0 No rewardable mater ial.

Lev el  1  1-6  Lim ited knowledge and understanding of the text  evident  in 
the response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show 
lim ited appreciat ion of the writer ’s craft  

 Engagement  with the text  is basic;  examples used are of 
lim ited relevance 

 Where response requires considerat ion of two or more 
features, lim ited balance is evident  

Lev el  2  7-12  Some knowledge and understanding of the text  evident  in the 
response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show 
some appreciat ion of the writer’s craft  

 Some engagem ent  with the text  is evident ;  examples used 
are of part ial relevance 

 Where response requires considerat ion of two or more 
features, part ial balance is evident  

Lev el  3  13-18  Sound knowledge and understanding of the text  evident  in the 
response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show 
sound appreciat ion of the writer ’s craft  

 Engagement  with the text  is sound, examples used are clearly 
relevant  

 Where response requires considerat ion of two or more 
features, a clear balance is evident  

Lev el  4  19-24  Thorough knowledge and understanding of the text  evident  in 
the response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show 
sustained appreciat ion of the wr iter ’s craft  

 Engagement  with the text  is sustained;  examples used are 
fully relevant  

 Where response requires considerat ion of two or more 
features, a thorough, balanced approach is evident  

Lev el  5  25-30  Assured knowledge and understanding of the text  evident  in 
the response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show a 
percept ive appreciat ion of the wr iter’s craft  

 Engagement  with the text  is assured;  exam ples used are fully 
relevant  

 Where response requires considerat ion of two or more 
features, a percept ive, balanced approach is evident  



 

 

 Of  Mice an d  Men  -  Joh n  St e in b eck  
 

Quest ion 
Number 

I ndicat ive content  

1 1 ( b )   Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  

r ew ar d  p o in t s w h ich  ar e clear ly  b ased  on  ev id en ce f r om  t h e t ex t . 

Th is i s n o t  an  ex h au st iv e l i st  b u t  t h e f o l low in g  p o in t s ar e l i k e ly  t o  b e 

m ad e:  

 it  can be argued that  death affects the lives of all characters in the 
novel. Candy is affected by the death of his dog, Curley by the death of 
his wife, Lennie by the deaths he causes and George by the death of 
Lennie and Curley's wife  

 Lennie’s accidental killing of the m ice he pets (he pets the m ice so hard 
that  he crushes their  skulls)  could be considered to foreshadow the later 
deaths he br ings about  when he first  kills the puppy and then Curley’s 
wife as a result  of not  knowing his own st rength. Lennie crucially does 
not  understand the perm anence of death, hanging on to the bodies of 
the m ice he crushes and talking to the body of the puppy and of 
Curley's wife after she has died:  'You done a bad thing'. I n the first  
chapter, his exchange with George:  ‘That  m ouse ain’t  fresh’ presents 
the reality of physical death.      

 Candy is severely affected by the death of his dog. I t  is his only 
com panion and has been with him  for m any years. He is proud of the 
dog, describing its prowess as a sheep dog in its younger years. Carlson 
pushes for the dog to be put  down because of its age and the fact  that  
it  sm ells bad in the bunk house. Candy t r ies to resist  this but  even Slim  
is in favour of the dog being put  out  of it s m isery. Later in the novel, 
Candy's dream  is ruined by the death of Curley's wife as the plan to buy 
the ranch with Lennie and George is shat tered when Lennie kills 
Curley's wife  

 the death of Candy’s dog represents a significant  death in the novel in 
it s sym bolic suggest ion that , when a living thing is of no use, it  should 
die. This provides a stark reality about  the r ight  to live and who has the 
power to decide if som eone or som ething should die. Candy’s rem ark, ‘I  
should have shot  that  dog m yself’,  reverberates at  the end of the novel 
when George has to kill Lennie to prevent  his suffer ing  

 the death of Curley’s wife is violent  and sudden. I t  affects everyone on 
the ranch. Curley is fuelled by anger at  the death of his wife, but  not  
because he m isses her. I t  is rather because he is angry with Lennie. 
Rather than stay with his wife's body as Slim  suggests, Curley is fired 
up to get  a posse out  to deal with Lennie. This m eans that  George has 
to take the act ion to shoot  Lennie in the head before Curley can get  to 
him . He is dr iven to act  quickly out  of m ercy 

 Curley's wife and Lennie are affected by death as they lose their lives. 
The reader m ay feel pity for both of them  in different  ways as it  can be 
argued that  they die needlessly  

 the very end of the novel m irrors the opening although this t im e the 
water snake is killed by the heron, showing the circle of life and 
com plet ing the novel’s sym m etr ical st ructure. This cruel but  natural 
event  at  the end of the novel is significant  in it s reflect ion of death as 
the inevitable end for all creatures, hum an and anim al. 

 
 

 



 

 

 

Level Mark A01/ A02/ A04 

 0 No rewardable mater ial.

Lev el  1  1-6  Lim ited knowledge and understanding of the text  evident  in 
the response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show 
lim ited appreciat ion of the writer ’s craft  

 Engagement  with the text  is basic;  examples used are of 
lim ited relevance 

 Where response requires considerat ion of two or more 
features, lim ited balance is evident  

Lev el  2  7-12  Some knowledge and understanding of the text  evident  in the 
response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show 
some appreciat ion of the writer’s craft  

 Some engagem ent  with the text  is evident ;  examples used are 
of part ial relevance 

 Where response requires considerat ion of two or more 
features, part ial balance is evident  

Lev el  3  13-18  Sound knowledge and understanding of the text  evident  in the 
response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show 
sound appreciat ion of the writer ’s craft  

 Engagement  with the text  is sound;  examples used are clearly 
relevant  

 Where response requires considerat ion of two or more 
features, a clear balance is evident  

Lev el  4  19-24  Thorough knowledge and understanding of the text  evident  in 
the response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show 
sustained appreciat ion of the wr iter ’s craft  

 Engagement  with the text  is sustained;  examples used are 
fully relevant  

 Where response requires considerat ion of two or more 
features, a thorough, balanced approach is evident  

Lev el  5  25-30  Assured knowledge and understanding of the text  evident  in 
the response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show a 
percept ive appreciat ion of the wr iter’s craft  

 Engagement  with the text  is assured;  exam ples used are fully 
relevant  

 Where response requires considerat ion of two or more 
features, a percept ive, balanced approach is evident  



 

 

  Ro l l  o f  Th u n d er , Hear  My  Cr y  –  Mi ld r ed  Tay lo r  

 

Quest ion 
Number 

I ndicat ive content  

1 2 ( a)  Ex am in er s sh ou ld  be aler t  t o  a  v ar ie t y  o f  r espon ses an d  sh ou ld  

r ew ar d  p o in t s w h ich  ar e clear ly  b ased  on  ev id en ce f r om  t h e 

t ex t . Th is is n o t  an  ex h au st iv e l ist  b u t  t h e f o l low in g  p o in t s ar e 

l ik e ly  t o  be m ade:  
 Stacey Logan is the older brother of Cassie. He is 12 years old 

and not  very keen on school because Mam a Logan will be his 

class teacher. He is the eldest  child and as such he is in charge 

of the others, telling them  what  to do. He m oves closer to 

adulthood as the novel progresses 

 

 Stacey has always been fr iends with T.J. but  som et im es T.J. 

gets the bet ter of him , for exam ple when he lets T.J. talk him  

out  of the coat  given by Uncle Ham m er 

 

 when T.J. gets him  into t rouble by using 'cheat  notes' in a test , 

Stacey will not  tell Mam a the t ruth that  T.J. was behind the 

dishonesty. He is punished for fight ing with T.J. even though he 

had reason to be angry with him . When Mam a quest ions him  

he 'said nothing of T.J. 's cheat ing or that  Christopher John, 

Lit t le Man and I  had been with him '. Stacey stands by T.J. later 

in the novel when he gets into m ore serious t rouble. Cassie 

notes:  'As far back as I  could rem em ber, Stacey had felt  a 

responsibilit y for T.J. ' 

 

 it  is Stacey's idea to protest  against  the inequality of the 

educat ion system  by building a t rench in the road to stop the 

white school bus. This shows init iat ive and cunning on his part   

and he dem onst rates courage and leadership in these act ions 

 

 Stacey resents Mr Morr ison staying in the house to help while 

Pa is away working on the railroads. He claim s:  'All that  work 

he doing, I  could've done it  m yself' 

 

 Stacey scales back his fr iendship with Jerem y Sim m s after 

Papa warns him  of the r isks to him  as a black boy befr iending a 

white boy:  'Maybe one day whites and blacks can be real 

fr iends but  r ight  now the count ry ain't  built  that  way'. He learns 

to be wary of situat ions of r isk involving white people, t rying to 

silence Cassie when she com plains about  her t reatm ent  at  the 

store in St rawberry 

 

 by the end of the novel, Stacey has grown up a good deal and 

learnt  som e harsh lessons about  prejudice and racial hat red. 

He rescues T.J. when the lynch m ob t r ies to kill him .  

  



 

 

 

Level Mark A01/ A02/ A04 

 0 No rewardable mater ial.

Lev el  1  1-6  Lim ited knowledge and understanding of the text  evident  in 
the response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show 
lim ited appreciat ion of the writer ’s craft  

 Engagement  with the text  is basic;  examples used are of 
lim ited relevance 

 Where response requires considerat ion of two or more 
features, lim ited balance is evident  

Lev el  2  7-12  Some knowledge and understanding of the text  evident  in the 
response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show 
some appreciat ion of the writer’s craft  

 Some engagem ent  with the text  is evident ;  examples used are 
of part ial relevance 

 Where response requires considerat ion of two or more 
features, part ial balance is evident  

Lev el  3  13-18  Sound knowledge and understanding of the text  evident  in the 
response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show 
sound appreciat ion of the writer ’s craft  

 Engagement  with the text  is sound;  examples used are clearly 
relevant  

 Where response requires considerat ion of two or more 
features, a clear balance is evident  

Lev el  4  19-24  Thorough knowledge and understanding of the text  evident  in 
the response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show 
sustained appreciat ion of the wr iter ’s craft  

 Engagement  with the text  is sustained;  examples used are 
fully relevant  

 Where response requires considerat ion of two or more 
features, a thorough, balanced approach is evident  

Lev el  5  25-30  Assured knowledge and understanding of the text  evident  in 
the response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show a 
percept ive appreciat ion of the wr iter’s craft  

 Engagement  with the text  is assured;  exam ples used are fully 
relevant  

 Where response requires considerat ion of two or more 
features, a percept ive, balanced approach is evident  



 

 

  Ro l l  o f  Th u n d er , Hear  My  Cr y  –  Mi ld r ed  Tay lo r  

 
Quest ion 
Number 

I ndicat ive content  

1 2 ( b )  Ex am in er s sh ou ld  b e a ler t  t o  a  v ar ie t y  o f  r esp on ses an d  sh ou ld  

r ew ar d  p o in t s w h ich  ar e clear ly  b ased  on  ev id en ce f r om  t h e t ex t . 

Th is i s n o t  an  ex h au st iv e l i st  b u t  t h e f o l low in g  p o in t s ar e l i k e ly  t o  

b e m ad e:  

 
 there are three m ain fam ilies in the novel:  the Logans, the Sim m s 

and the Wallaces. Taylor uses the differences between them  to 
highlight  som e of the novel’s m ain them es and to focus on the 
im portance of fam ily relat ionships, st rength and values  

 fam ily is the top pr ior ity of the Logans and their  st rength of unity is 
vital as they confront  and deal with injust ice and prejudice. Fam ily 
loyalty and support  are very im portant  to Cassie’s life and she is 
shocked when Jerem y Sim m s explains that  he does not  like his 
siblings. The Sim m s fam ily is racist  and Jerem y’s father is a m em ber 
of the ‘night  m en’ and Lillian Jean expects Cassie to m ove out  of her 
way on the side walk. However, Jerem y neither shares nor tolerates 
his fam ily’s beliefs, t rying to be fr iends with Stacey and the others  

 the Wallaces, (Kaleb, Thurston and Dewberry)  run a store that  sells 
‘boot leg liquor’ to teenagers. They enjoy fight ing and are racist ,  
torching the Berry fam ily’s hom e. The Logans start  the boycot t  of the 
store following this incident   

 love and devot ion to fam ily are the focus in prom pt ing characters to 
take act ion in the novel. Those who do not  value their  fam ilies, 
abandoning their  loyalty and t ies, are lost . This can be m ost  clearly 
seen in the exam ple of T.J., who fails to understand the im portance 
of his fam ily and falls in with the Sim m s brothers who use him  as a 
scapegoat .  He later realises his m istake but  it  is too late to m ake 
am ends  

 Uncle Ham m er and Mr Morr ison em body the im portance of extended 
fam ily. Although Uncle Ham m er does his best  to support  the fam ily, 
he is volat ile and com es from  a very different  world, the northern 
states of Am erica, where prejudice and inequality were not  so 
pronounced. Mr Morr ison becom es a part  of the fam ily as he m oves 
in to help when Papa is away working on the railroads. He has 
previously lost  his own fam ily and takes his role of protect ing the 
Logans very seriously 

 Mam a and Papa teach Cassie and her brothers to respect  them selves 
and others. They are taught  to use the word ‘Miss’ to address white 
people. This is prom pted by fear of reprisal should they take offence 
at  anything the Logan children m ight  say. They t read a line between 
survival in an unjust  world and self- respect   

 the im portance of fam ily is closely linked to working on the land, a 
group responsibilit y that  crosses the generat ions through the physical 
legacy of Big Ma and her late husband who secured it .  By working 
their  own land and keeping it  in the fam ily, the Logans protect  their  
independence and the future of their  children. As landowners, the 
Logan brothers can resist  white cont rol and m ake their  own 
decisions, unlike their  ancestors who were born into lives of slavery. 



 

 

 

Level Mark A01/ A02/ A04 

 0 No rewardable mater ial.

Lev el  1  1-6  Lim ited knowledge and understanding of the text  evident  in 
the response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show 
lim ited appreciat ion of the writer ’s craft  

 Engagement  with the text  is basic;  examples used are of 
lim ited relevance 

 Where response requires considerat ion of two or more 
features, lim ited balance is evident  

Lev el  2  7-12  Some knowledge and understanding of the text  evident  in the 
response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show 
some appreciat ion of the writer’s craft  

 Some engagem ent  with the text  is evident ;  examples used are 
of part ial relevance 

 Where response requires considerat ion of two or more 
features, part ial balance is evident  

Lev el  3  13-18  Sound knowledge and understanding of the text  evident  in the 
response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show 
sound appreciat ion of the writer ’s craft  

 Engagement  with the text  is sound;  examples used are clearly 
relevant  

 Where response requires considerat ion of two or more 
features, a clear balance is ev ident  

Lev el  4  19-24  Thorough knowledge and understanding of the text  evident  in 
the response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show 
sustained appreciat ion of the wr iter ’s craft  

 Engagement  with the text  is sustained;  examples used are 
fully relevant  

 Where response requires considerat ion of two or more 
features, a thorough, balanced approach is evident  

Lev el  5  25-30  Assured knowledge and understanding of the text  evident  in 
the response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show a 
percept ive appreciat ion of the wr iter’s craft  

 Engagement  with the text  is assured;  exam ples used are fully 
relevant  

 Where response requires considerat ion of two or more 
features, a percept ive, balanced approach is evident  



 

 

 

1 9 t h  Cen t u r y  Sh or t  St o r ies  
 

Quest ion 
Number  

I ndicat ive content  

1 3 ( a)   Ex am in er s sh ou ld  be aler t  t o  a  v ar ie t y  o f  r espon ses an d  sh ou ld  

r ew ar d  p o in t s w h ich  ar e clear ly  b ased  on  ev id en ce f r om  t h e t ex t . Th is 

is n o t  an  ex h au st iv e l ist  b u t  t h e f o l low in g  p o in t s ar e l ik e ly  t o  b e 

m ade:  
 Hop-Frog is the king's jester and also 'a dwarf and a cr ipple'. These 

at t r ibutes t reble his value ' in the eyes of the king'. Hop-Frog's t reatm ent  by 
the king and his seven m inisters leads him  to take revenge on them   

 the story is told by a detached narrator who uses a conversat ional tone to 
engage the reader. He reveals that  Hop-Frog and his fem ale com panion at  
the court , Tr ippet ta, 'had been forcibly carr ied off from  their  respect ive 
hom es in adjoining provinces'. They are effect ively slaves, given to the king 
as presents by one of his generals 

 the two are used to entertain the king and his fr iends and on the occasion in 
quest ion were involved in set t ing up a m asked ball.  The king and his seven 
m inisters are described as fat  and indecisive so Trippet ta and Hop-Frog are 
in charge of the organisat ion of the event  

 when Hop-Frog is sum m oned to see the king on this evening he appears ‘to 
be in a very ill hum or'.  Knowing that  Hop-Frog does not  like wine and reacts 
badly to it ,  the king st ill forces him  to dr ink. The reader is led to pity Hop-
Frog as it  happens to be ‘the poor dwarf's bir thday, and the com m and to 
dr ink to his ‘absent  fr iend’ forces ‘the tears to his eyes' 

 the narrator further incites pity in the reader by referr ing to Hop-Frog as 
'Poor fellow', m aking the revenge he ult im ately takes on his torturers 
sat isfying and deserved. Poe uses sym pathet ic words to describe Hop-Frog 
such as 'cr ipple' while the king is referred to as 't yrant ' and 'm onster ' 

 the king becom es m ore and m ore incensed that  Hop-Frog is reluctant  to 
dr ink the wine. Tr ippet ta is described with the sim ile:  'pale as a corpse' when 
she goes to beg the king to be m erciful towards Hop-Frog. He violent ly 
pushes her away and throws ‘the contents of the br im m ing goblet  in her 
face' 

 the violence of the king towards Trippet ta br ings about  a sudden change in 
Hop-Frog and a ' low, but  harsh and prot racted grat ing sound' is heard in the 
room . Hop-Frog pretends to j oke and suggests a 'capital diversion' 

 Hop-Frog int roduces 'the Eight  Chained Ourang-Outangs' as 'excellent  sport '.  
The king agrees and he and his eight  m inisters are dressed in t ight  shir ts 
and stockings and then 'saturated with tar '.  After this a layer of flax was 
added to each m an and a chain passed between them , chaining each one at  
the waist . They enter the m asquerade at  m idnight , fr ightening the other 
guests by their  appearance 

 the Ourang-Outangs are t ied together by Hop-Frog and hoisted to the ceiling 
where they are set  on fire and burnt  to death by him . This t im e the grat ing 
of his teeth is unm istakable and he foam s at  the m outh, and glares, ‘with an 
expression of m aniacal rage’. He says that  he can now see who they are, 
including a king who 'does not  scruple to st r ike at  a defenceless gir l' .  He and 
Trippet ta escape together after their  revenge 

 other stor ies that  involve revenge that  could be used with this story include:  
The Adventure of the Speckled Band,  An Arrest  and Tony Kytes, the Arch-

Deceiver .  



 

 

 

Level Mark A01/ A02/ A04 

 0 No rewardable mater ial.

Lev el  1  1-6  Lim ited knowledge and understanding of the text  evident  in 
the response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show 
lim ited appreciat ion of the writer ’s craft  

 Engagement  with the text  is basic;  examples used are of 
lim ited relevance 

 Where response requires considerat ion of two or more 
features, lim ited balance is evident  

Lev el  2  7-12  Some knowledge and understanding of the text  evident  in the 
response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show 
some appreciat ion of the writer’s craft  

 Some engagem ent  with the text  is evident ;  examples used are 
of part ial relevance 

 Where response requires considerat ion of two or more 
features, part ial balance is evident  

Lev el  3  13-18  Sound knowledge and understanding of the text  evident  in the 
response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show 
sound appreciat ion of the writer ’s craft  

 Engagement  with the text  is sound;  examples used are clearly 
relevant  

 Where response requires considerat ion of two or more 
features, a clear balance is evident  

Lev el  4  19-24  Thorough knowledge and understanding of the text  evident  in 
the response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show 
sustained appreciat ion of the wr iter ’s craft  

 Engagement  with the text  is sustained;  examples used are 
fully relevant  

 Where response requires considerat ion of two or more 
features, a thorough, balanced approach is evident  

Lev el  5  25-30  Assured knowledge and understanding of the text  evident  in 
the response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show a 
percept ive appreciat ion of the wr iter’s craft  

 Engagement  with the text  is assured;  exam ples used are fully 
relevant  

 Where response requires considerat ion of two or more 
features, a percept ive, balanced approach is evident  



 

 

1 9 t h  Cen t u r y  Sh or t  St o r ies  
 

Quest ion 
Number 

I ndicat ive content  

1 3 ( b )  Ex am in er s sh ou ld  be aler t  t o  a  v ar ie t y  o f  r espon ses an d  sh ou ld  

r ew ar d  p o in t s w h ich  ar e clear ly  b ased  on  ev id en ce f r om  t h e t ex t . 

Th is is n o t  an  ex h au st iv e l ist  b u t  t h e f o l low in g  p o in t s ar e l ik e ly  t o  

be m ade:  

 
 danger is presented in The Stolen Bacillus through sinister references 

to the characters:  ‘the Bacteriologist ’ and the ‘pale- faced m an’,  de-
personalising them  and focusing rather on what  they are doing. The 
Bacteriologist ’s cool and calm  references to the contents of his 
laboratory are chilling in the danger they represent :  ‘Bot t led cholera, 
so to speak’. The visitor dem onst rates a 'm orbid pleasure' at  the sight  
of the bacillus, cont r ibut ing to a feeling of danger 

 
 a sense of danger develops as the Bacteriologist  describes to the pale-

faced m an the potent ial effects of the bacillus if it  falls into the hands 
of the Anarchists and then is called away from  the room . This is a 
subt le building of suspense that  com es to a clim ax in the ‘disturbing’ 
thought  that  st r ikes the Bacteriologist  after the pale m an has left  
 

 the Bacter iologist ’s dram at ic pursuit  of the m an adds to the sense of 
danger as the reader considers what  disease has been stolen from  his 
laboratory. After the accidental breaking of the test  tube, the anarchist
desires to do what  no other anarchist  has done and becom e a liv ing 
host  for the disease. This is a terr ify ing prospect  and the dangers 
would not  have been lost  on an increasingly m edically-aware Victor ian 
readership. Wells dem onst rates the anarchist 's thought  processes as 
he m akes the decision to becom e fam ous through ‘Death, death, 
death! ’ 

 
 the react ion of the Bacteriologist  to the anarchist ’s confession that  he 

has swallowed the content  of the test  tube is ant i-clim act ic. Because he 
lied about  the content  of the test  tube to im press the pale m an, the 
Bacter iologist  has known that  what  is stolen is not  part icular ly 
dangerous ( it  is why he shouted ‘Blue Ruin’ when he started in 
pursuit ) . His real reason for pursuing the anarchist  was to avoid the 
t rouble of m aking up another culture of his blue solut ion 
 

 the concept  of bioterror ism  behind The Stolen Bacillus encompasses a 
significant  danger to m ankind. The story is a chilling sat ire on the role 
of scient ists in a potent ially catast rophic at tack on London 
 

 other stor ies that  can be used to write about  danger include:  An 

Arrest ,  The Adventure of the Speckled Band and Lou, the Prophet . 



 

 

 

Level Mark A01/ A02/ A04 

 0 No rewardable mater ial.

Lev el  1  1-6  Lim ited knowledge and understanding of the text  evident  in 
the response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show 
lim ited appreciat ion of the writer ’s craft  

 Engagement  with the text  is basic;  examples used are of 
lim ited relevance 

 Where response requires considerat ion of two or more 
features, lim ited balance is evident  

Lev el  2  7-12  Some knowledge and understanding of the text  evident  in the 
response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show 
some appreciat ion of the writer’s craft  

 Some engagem ent  with the text  is evident ;  examples used 
are of part ial relevance 

 Where response requires considerat ion of two or more 
features, part ial balance is evident  

Lev el  3  13-18  Sound knowledge and understanding of the text  evident  in the 
response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show 
sound appreciat ion of the writer ’s craft  

 Engagement  with the text  is sound;  examples used are clearly 
relevant  

 Where response requires considerat ion of two or more 
features, a clear balance is evident  

Lev el  4  19-24  Thorough knowledge and understanding of the text  evident  in 
the response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show 
sustained appreciat ion of the wr iter ’s craft  

 Engagement  with the text  is sustained;  examples used are 
fully relevant  

 Where response requires considerat ion of two or more 
features, a thorough, balanced approach is evident  

Lev el  5  25-30  Assured knowledge and understanding of the text  evident  in 
the response 

 Comments about  the writer ’s use of 
characterisat ion/ them e/ plot / set t ing for literary effect  show a 
percept ive appreciat ion of the wr iter’s craft  

 Engagement  with the text  is assured;  exam ples used are fully 
relevant  

 Where response requires considerat ion of two or more 
features, a percept ive, balanced approach is evident  
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